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I. INTRODUCTION

%

The European Banking & Financial Services
Training Association Asbl was established as
European Banking Training Network on 4th
November 1991 as a non-profit association,
made up of the leading bank training
organizations in Europe. See Annex no. 1

lts Full Members are Associations, Institutions or
Companies from any European country having:

* an established relationship with representative
national Banking and Financial Associations or

* an established relationship with the majority of
the national Banking and Financial Services
Institutions and

* either providing, on a regular basis, Banking
and Financial Services education and training

* or whose obijectives are related to Banking and
Financial Services education and training.
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EBTN and its members are implementing European Projects for
the FSS since over 10 years.

The projects represent one of the collaborative instruments for
achieving the EBTN specific objectives: enhancing the
professionalism of the Banking and Financial Services Sector.

The main areas in which EBTN is implementing European
projects are:

v" Learning Organisation

v" Quality Assurance

v Accreditation and Certification

v’ lifelong Learning (EQF, ECVET)

Learning Organisation &
Quality Assurance

EBTN initiated QUALOBSTER Project for integrating the existing
benchmarking approach for Learning Organisation with Quality
Assurance principles and methods.

In QUALOBSTER Project was created a “laboratory of
Innovation” in order to share best practices and experiences,
and to understand the level of implementation that different
European banks have reached in terms of Learning
Organisation, Quality Assurance and Diversity Management
policies.

A Quality Assurance Methodology has been elaborated, in
accordance with the European Common Quality Assurance

! Project Quality Assurance in Learning Organisation in the Banking & Financial Sector in
Europe , LU/07/LLP-LDV/TOI-156005, www. qualobster.eu



Framework (CQAF), for supporting and improving the lifelong
learning processes of FSS employees.

Quality Assurance SIS

The European Quality Assurance
Reference Framework for VET

This project represented a continuation of the LOBSTER Project,
implemented by the ltalian Finance and Banking (Effebi)
Association. The LOBSTER Project aimed at creating a
benchmarking system to be used by Banks in the implementation
of the Learning Organisation approach.

Learning Organisation

2.
policy making

3. Access &

in!umuﬂ{;:y
5. Intemnai 4. Formative

6. Reward W:lﬂge agnhf::chm

2 Project Learning Organisation in the Banking Sector in Europe, 1/00/B/F/NT-120234
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The “Learning Organization” is an Organization that acquires
knowledge and innovates fast enough to survive and thrive in a
rapidly changing environment.

Thus, learning organizations create culture that encourages and
supports continuous employee learning, critical thinking, and
risk taking with new ideas and responsibilities.

It allows mistakes and values employee contributions; learns
from experience and experiments, and disseminates the new
knowledge throughout the organization for incorporation into
daily activities.

The EUROBANQUA Projecf aimed at ensuring further
cooperation and networking to increase the quality and the
responsiveness of Vocational and Education Training (VET)
systems to changing demands.

The major result of this project was the adoption of a coherent
approach (Guidelines) for better matching demand and training
supply in the FSS, including an inventory of good-practice
instruments.
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3 Project EUROpean Banking Network for QUAIlity Assurance, 2006 - 4053/001-001 LE2
78CQAF, www.eurobanqua.eu




CQAF-model has been tested in the Banking and Financial
Services Sector (B.F.S.S.) in Europe by linking it with current
developments and challenges towards improvement of quality
training in the sector.

( Accreditation and Certification system ]

The first initiative was a Leonardo Da Vinci Pilot Project “The
European Foundation Certificate in Banking” (EFCB) which has
been further developed in close co-operation with 18 EBTN
Members from 16 different European Countries.

At the end of the Project, in 2003, the EFCB Accreditation
Committee was created and from then 15 Institutes were
accredited and over 12.500 certificates have been delivered.

In 2006 EBTN decided to develop a second Leonardo da Vinci
Project: “ CERTIFIED". This project aimed at the creation of a
new system for the certification of competences and the
accreditation of training providers in the FSS.

Therefore, EBTN introduced, at European level, a certification
system fo guarantee that training bodies, training programmes
and certifying bodies accredited to participate in the EBTN
Certificates and Qualifications operation would have gone
through a process of Quality Assurance (Q.A.).

Within the regular training courses only learning incomes were
evaluated whilst the EBTN European Certification System, set up
during CERTIFIED Project, allows to recognise learning outcomes

4 Project CERTIfication & Accreditation System for FInancial Service Sector EDucation and
Training, LU/06/B/F/PP-156990, www.certifiedebtn.eu

11

c
.0
©

E)

=

[¢]
=
=




c
.2
i3,

=}
5

o
=
5

achieved within formal, non formal and informal paths, fully
adopting a Lifelong Learning perspective.

It supports the EQF for Lifelong Learning and customises it on the
basis of the specific needs and requirements of the FSS, at
European level.

It applies a Quality Assurance approach for the Accreditation of
training providers. It develops a Standard Examination Model
which allows to define the competence level of an individual
employee as ‘measured’ against competences standards
(developed in accordance and consistently with the EQF levels).

APPLICATION

) EB EXAMINATION

=)

In 2010, EBTN concluded the QUADULTRAINERS Project’ that
provides specific description of two Certificates: ADULT
LEARNING PROFESSIONAL (ALP) and EXPERT ADULT TRAINER

(EAT).

These are two European certificates for Adult Trainer profiles
within the VET system, for which EBTN is engaged to implement
the Accreditation and Certification methodology.

> Project Towards a European Qualification Prototype for Adult Trainers , 142592-LLP-1-
2008-1-NL-LEONARDO-LMP (2008-2010), www.quadultrainers.eu

12



( Lifelong Learning J

EBTN participated in the €QUALIFISE Project which led to the
elaboration of a Leveling Methodology for attributing EQF levels
to the existing and future qualifications within the FSS.

This project revealed a strong need of the FS Sector for further
improvement of the applicability of the EQF in relation with the
qualifications characteristic for the sector.

The key instrument to obtain this objective is to enhance
transparency, mobility and recognition of professional
qualifications and certificates in Banking and Financial Sector.

This led to the initiation of the FIRST Projecf which aims at
defining practical and meaningtful Translator for the universal
EQF Descriptors, to be used by the FSS in EU (based on working
processes and existing qualification in the FSS, and specific
differentiators).

The EQF was translated into a set of descriptors and concrete
examples related to the sector practice in order to facilitate the
adoption and the understanding of the framework and to
motivate qualification providers to apply it for their
qualifications.

The Project is addressing the FS Sector, but its sectorialisation
approach to make EQF more appealing and usable it's
potentially relevant to other sectors.

6 Project European Qualification Assurance League in Financial Services, 2007-
10350/TRA-EQF-NL-EACEA, www.equalifise.eu

7 Project Financial Services EQF Translators in EU , 167148-LLP-1-2009-1-LU-KA1-KA1EQF,
www. firstebtn.eu
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Another project initiated by EBTN, that aims at enhancing
lifelong learning and mobility in the FSS across Europe, is the
B.L.F. (Banking, Insurance and Financial) Project.

The B.LF. Network created within this project, intends to
promote and build, through the Community of Practice
“Agora™, a path for the progressive implementation of the
European Credit System for Vocational Education and Training
(ECVET) within the Banking, Insurance and Financial Services
Sector.

The main outcomes of this project are the General Guidelines
regarding ECVET and the Vademecum that represents a
proposed methodology for attributing ECVET points to learning
outcomes achieved in lifelong learning, in the FS Sector.

Based on these achievements of the Project, B.I.F. Sectors will be
able to rely on a higher degree of transparency and quality
assurance of training provision and qualifications.

8 Project Promoting Recognition of Learning Outcomes through ECVET System, 504476-
LLP-1-2009-1-PT-LEONARDO-LNW, (2009-2011) www.bifebtn.eu
® www.bifebtn.eu
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[ CERTIFICATION OF COMPETENCES }

Implementing projects which correspond to the main European
Strategies and Policies in the field of human capital
development, represents for EBTN a very challenging European
experience.

The projects implemented by EBTN have also been an
opportunity for better knowing and analysing the main
principles, methodologies and tools that support “the European
way to the Certification of Competence”.

The analysis led EBTN to the conclusion that this type of
Certification is in line with the fundamental European objectives:

> Harmonisation of existing rules and procedures
> Comparability ot qualifications

> Mobility of the employees

> Integration at Cultural, Social and Economic level

In this regard, EBTN acknowledges the strong influence that
these objectives have on the “knowledge management” strategy
in the FS Sector.

The permanent changes in the FSS, the high complexity and
diversity of the Banking and Financial Services and Products,
and the globalisation of the markets require various adjustments
both at organisational level and in the human resources
management and certification of professionalism, based on
competences.

The financial institutions and organisations — mainly “knowledge
infensive” and very much focused on competitiveness — are
expected to reveal, valorise and innovate their Human Capital.



The FS Sector must identify and manage strategically the “key”
competences and should strengthen the learning processes and
develop the certification of the competences.

In this context, EBTN is very much involved in promoting the
“Certification of Competences”. This type of Certification means
valorising the knowledge and competence capital achieved,
through the “recognition and validation” of the educational and
professional experiences.

The “Certification of Competences” promotes lifelong learning
and the transparency of the qualifications, and enhances
professional and social mobility in the FS Sector, in Europe.

17
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II. TOWARDS A EUROPEAN UNION
BASED ON KNOWLEDGE
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Il 1.Bologna process: ég LOGNA
the starting point OCc£ss

Q —
The Bologna Process has been revolutionary for the cooperation
in European Higher Education.

The four Education Ministers participating in the celebration of
the 800™ anniversary of the University of Paris (Sorbonne Joint
Declaration, 1998) shared the view that the segmentation of the
European Higher Education in Europe was outdated and
harmful.

The decision to engage in a voluntary process to create the
European Higher Education Area (EHEA) was formalized one

year later in Bologna, by 30 countries (The Bologna Declaration,
1999). See Annex no. 2

It is now evident that this was a unique undertaking as the
process today includes no fewer than 47 participating countries,

all party of the European Cultural Convention of the Council of
Europe (1954).

Members of the Bologna Process are the 47 countries, together
with the European Commission and the consultative members,
namely the Council of Europe, UNESCO-CEPES'®, EUA'", ESU'?,

' The UNESCO European Centre for Higher Education
" European University Association
2 European Students’ Union

19
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EURASHE™, ENQA',  Education International™  and
BUSINESSEUROPE'™.

At its inception, the Bologna Process was meant to strengthen
the competitiveness and attractiveness of the European Higher
Education and to foster student mobility and employability.

The main instrument for reaching these objectives was the
intfroduction of a system based on undergraduate and
postgraduate studies with easily readable programmes and
degrees. Quality assurance has played an important role from
the outset, too.

% THREE CYCLE SYSTEM
QUALIFICATION FRAMEWORK
% LEARNING OUTCOMES

o
*

*

However, the various ministerial meetings since 1999 have
broadened this agenda and have given greater precision fo the
tools that have been developed.

The undergraduate/postgraduate degree structure has been
modified into a three-cycle system, which now includes the
concept of qualifications frameworks, with an emphasis on
learning outcomes.

The concept of social dimension of higher education has been
infroduced and recognition of qualifications is now clearly
perceived as central to the European higher education policies.

" European Association of Institutions in Higher Education

" European Association for Quality Assurance in Higher Education

' Education International Pan-European Structure

16 . . . .
An organization that represents small, medium and large companies



I1.2. The Copenhagen Declaration.
Next steps towards lifelong learning

The Copenhagen Declaration (November 2002) established as
a common objective “fo increase voluntary cooperation in
Vocational Education and Training, in order to promote mutual
frust, transparency and recognition of competences and
qualifications, and thereby establishing a basis for increasing
mobility and facilitating access fo lifelong learning”. See Annex
no.3.

@ )

* European dimension

* Transparency, information and
guidance

* Recognition of competences
and qualifications

* Quality assurance
& )

The Member States agreed upon the following priorities to be
pursued:

European dimension

» Strengthening the European dimension in Vocational
Education and Training (VET) with the aim of improving closer
cooperation. This will facilitate and promote mobility and the
development of inter-institutional cooperation, partnerships and
other transnational initiatives.

21
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Transparency, information and guidance

* Increasing transparency in VET through the implementation
and rationalization of information tools and networks.

* Strengthening policies, systems and practices that support
information, guidance and counselling in the Member States, at
all levels of education, training and employment, particularly on
issues concerning the transferability and recognition of
competences and qualifications.

Recognition of competences and qualifications

* Investigating how transparency, comparability, transferability
and recognition of competences and/or qualifications, between
different countries and at different levels, could be promoted by
developing reference levels, common principles for certification,
and common measures, including a credit transfer system for

VET.

* Developing a set of common principles regarding the
validation of formal, non-formal and informal learning with the
aim of ensuring greater compatibility between approaches in
different countries and at different levels.

Quality assurance

* Promoting cooperation in quality assurance with particular
focus on exchange of models and methods, as well as common
criteria and principles for quality in VET.

* Giving attention to the learning needs of teachers and trainers
within all forms of VET.



I.3. Europe 2020: a European Strateqy for smart,
sustainable and inclusive growth

The three priorities of GROWTH:

the European Strategy Smart

2020 are: Sustainable
Inclusive

a. Smart growth: developing an economy based on
knowledge and innovation.

This requires improving the quality of the education system,
strengthening the research performance, promoting innovation
and knowledge transfer throughout the Union, making full use of
information and communication technologies (ICT).

b. Sustainable growth: promoting a more resource efficient,
greener and more competitive economy.

This may be achieved by exploiting Europe's leadership for
developing new processes and technologies, including green
technologies and accelerating the roll out of smart grids using
ICTs. Furthermore, we need to exploit EU-scale networks and
reinforce the competitive advantages of businesses, as well
through assisting consumers fo value resource efficiency.

c. Inclusive growth: fostering a high-employment economy
delivering economic, social and territorial cohesion.

23
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Inclusive growth means:

» empowering people through high levels of
employment

* investing in skills

* fighting poverty

* modernising labour markets

* training and social protection systems
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It is also essential that the benefits of economic growth spread to
all parts of the European Union, including its outermost regions,
thus strengthening ferritorial cohesion.

It is about ensuring access and opportunities for all throughout
the lifecycle: skills for jobs. See Annex no.4.

The specific objectives of Europe 2020

75 % of the population aged 20-64 should be employed.

3% of the EU's GDP should be invested in R&D.

The "20/20/20" climate/energy targets should be met

(including an increase to 30% of emissions reduction if the

conditions are right).

> The share of early school leavers should be under 10% and at
least 40% of the younger generation should have a tertiary
degree.

> 20 million less people should be at risk of poverty

YV V V

24



L’VLij - I.4. Education and Training
2020 2020: Strategic Framework

AN O—fj,,g/ for European cooperation in
Education and Training
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The main aim of the framework is to support Member States in
further developing their educational and training systems.

These systems should better provide the means for all citizens to
realise their potentials, as well as ensuring sustainable economic
prosperity and employability.

The framework should take into consideration the whole
spectrum of education and training systems from a lifelong
learning perspective, covering all levels and contexts (including
non-formal and informal learning).

Strategic objectives for the Education & Training (ET) 2020
Framework'’:

* making lifelong learning and mobility a realify. Progress is
needed in the implementation of Lifelong Learning Strategies,
the development of National Qualifications Frameworks linked
to the European Qualifications Framework (EQF) and more
flexible learning pathways.

* improving the quality and efficiency of education and
training All citizens need to be able to acquire key competencies
and all levels of education and training need to be made more
attractive and efficient.

 promoting equity, social cohesion and active citizenship
Education and training should enable all citizens to acquire and
develop skills and competencies needed for their employability

Y ET 2020 Strategic framework, May 2009

25
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and foster further learning, active citizenship and intercultural
dialogue.

* enhancing  creativity — and  innovation,  including
entrepreneurship, at all levels of education and fraining. The
acquisition of transversal competences by all citizens should be
promoted and the functioning of the knowledge triangle
(education-research-innovation) should be ensured. See Annex
No. 5.
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QUALIFICATION'®
Formal outcome of an assessment and validation process which is
obtained when a competent body determines that an individual has
achieved learning oufcomes fo given standard’s

NATIONAL QUALIFICATION FRAMEWORK
Instrument for the classification of qualifications according fo a set of
criteria for specified levels of learning achieved, which aims to
infegrate and coordinafe national qualifications subsystems and
improve the transparency, access, progression and quality of
qualifications in relation fo the labour market and civil society

28

[ M. 1. Background and adoption of EQF ]

The development of National Qualifications Frameworks (NQFs)
has been a major international trend in reforming national
education and training systems since the late 1980s.

The initiative started, and was diffused mostly, among English-
speaking developed countries. However, since the late 1990s
such frameworks have also been adopted by non-English-
speaking and developing countries.

In addition, Regional Qualifications Frameworks (RQFs) are
under development in the Caribbean, European Union (EU),
Pacific Islands, and the Southern African Development
Community (SADC).

The development of the European Qualifications Framework for
Lifelong Learning (EQF) started in 2004 in response fo requests
received from Member States, the social partners and other

'8 Recommendation of the European Parliament and of the Council of the 23rd of April
2008 on the establishment of the European Qualifications Framework for lifelong
learning




stakeholders, for a common reference tool to increase the
transparency of qualifications within Europe.

EXTENT OF NQF WORLDWIDE" :

1st Generation
(implementation

2nd Generation
(implementation
and

3rd Generation
(currently under consideration)

started T
between the late | development started 28
1980s and the in the late Z .é
mid-1990s) 1990s or early & :.’_
2000s) i

Australia; New
Zealand; Scotland;
South Africa; UK
(excl. Scotland)

Ireland; Malaysia;
Maldives; Mauritius;
Mexico; Namibia;
The Philippines;

Albania; Angola; Barbados;
Bosnia and Herzegovina;
Botswana; Brazil; Chile; Ching;
Colombia; Democratic

Republic of Congo; Jamaica;
Lesotho; Macedonia; Malawi;
Mozambique; Romania;
Serbia; Slovenia; Uzbekistan;
Tanzania; Turkey; Uganda;
Zambia; Zimbabwe

Singapore; Trinidad
and Tobago; Wales

An initial blueprint, proposing an 8-level qualifications
framework based on Learning Outcomes, was published by the
European Commission and consulted upon in the latter half of
2005 (Commission working paper). The consultation
demonstrated that there was widespread support for the

% An Introductory Guide to National Qualifications Frameworks: Conceptual and
Practical Issues for Policy Makers, Ron Tuck, International Labour Organization 2007

%% The situation in the United Kingdom is complex: Scotland has separate arrangements
from the rest of the UK — SCQF, that covers all qualifications including those made by
higher education institutions. Within England and Northern Ireland there are currently
three qualifications frameworks: QCF, NQF and FHEQ. Wales now has a Credit and
Qualifications Framework (CQFW) that incorporates the QCF, NQF and FHEQ within it, as
well as having a further strand for qualifications related to lifelong learning
achievements. Recently they related their NQF to the European Qualification Framework
recommended by the European Commission.

29
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initiative and a revised text was adopted by the Commission as
a proposal in September 2006.

This proposal recommended the establishment of a common
European Qualifications Framework, which would serve as a
translation device to make qualifications more readable and
understandable across different countries and systems in
Europe.

The principal aims of EQF are to promote citizens’ mobility
between countries and to facilitate their lifelong learning.

The formal adoption by the European Parliament and Council of
the Recommendation establishing EQF was completed on 23
April 2008. See Annex no.é.

The EQF will make the current official validation (homologation)
procedures unnecessary in most cases because the EQF
encourages countries to relate their qualifications systems or
frameworks to the EQF.

This will ensure that all new qualifications issued from 2012 will
carry a reference to the appropriate EQF level.

Since 2003, a key role in all EQF activities has been played by
the European Centre for the Development of Vocational Training
(CEDEFOP).

It has carried out a number of comparative studies and analysis
on issues related to the implementation of the framework at
European, national and sectoral level.

It cooperates closely with the European Commission and
provides technical and analytical support to the EQF Advisory
Group - the main body at European level, responsible for



providing coherence and transparency of the process of relating
national qualifications systems to the EQF.

The EQF will relate different countries' national qualifications
systems to a common European reference framework.
Individuals and employers will be able to use the EQF to better
understand and compare the qualifications levels of different
countries and different education and training systems.

The EQF applies to all types of education, training and
qualifications, from school education to academic, professional
and vocational.

The system shifts the focus from the traditional approach which
emphasises 'learning inputs' such as the length of a learning
experience, or type of institution and focus on the learning
outcomes achieved trough various learning experiences (formal,
non-formal and informal learning).

31
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The adoption of the EQF:

2003 - A demand coming from the Conference
of Ministers in Berlin

March 2004 - Confirmation in the Joint
Interim Report “Education and Training
20107, the Council and the Commission
requested a EQF

December 2004 - Communiqué of Maastricht
on enhanced co-operation with emphasis on
the development of a EQF

July 2005 - European Commission working
paper

Consultation of Member States, social
partners, sectoral organisations, NGOs (125
responses received)

February - March 2006 - Conference of
Budapest and informal meeting of Ministers of
Education in Vienna

September 2006 - European Commission
Proposition of a Recommendation

December 2007 - Recommendation
presented for the approbation of Council and
European Parliament

23rd of April 2008 - EQF was adopted by
the European Parliament and Council
Member States are invited to relate their
national qualification systems to the EQF by
2010 and individual certificates or diplomas
should bear a EQF reference by 2012.




[ M.2. What is European Qualifications Framework ]

The core of the EQF consists of 8 qualifications levels which are
described through learning outcomes (knowledge, skill and
competence).

/>

\

“Translation” device for comparing qualifications’
levels in National Qualifications systems in Europe
and
>  Represents a neutral reference point and a system
for classifying qualifications levels

- /

The EQF is also a policy about lifelong learning and the
recognition of qualification. Thanks to the capacity of the EQF to
identify all kinds and levels of qualifications regardless of where
learning has taken place, the EQF is able to support active
lifelong learning policies.

It can encourage lifelong learning by increasing the
transparency of qualifications systems and, through national
qualifications frameworks, showing the potential (vertical and
horizontal) links between qualifications.

This is increasingly necessary in situations where peoples’
trajectories (employment, learning or personal) are offen subject
to change and where access to professions, programmes or
status requires proof of prior achievement.

Furthermore, the EQF is an inclusive framework of qualifications
levels that has functions that reflect and influence national
priorities. These functions are, for example:

* the use of learning outcomes;
* the need for open processes of quality assurance;
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e the facilitation of validation of non formal and informal

learning;
* the development of NQFs and of credit transfer systems.

EQF is a common European reference framework which links
countries’ qualifications together, acting as a translation device
to make them more readable and understandable across
different countries and systems in Europe.
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Focus on Learning Outcomes

Learning
Outcomes

Formal Learning

European Commission definitions”’ :

LEARNING OUTCOMES “means statements of what a learner
knows, understands and is able fo do on completion of a
learning process, which are defined in ferms of knowledge, skills

and compefence”.

*! See the “RECOMMENDATION OF THE EUROPEAN PARLIAMENT AND OF THE COUNCIL
of 23 April 2008 on the establishment of the European Qualifications Framework for
lifelong learning”
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Learning

QOutcomes

Knowledge Skiglls Competences
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KNOWLEDGE “means the oufcome of the assimilation of
information through learning. Knowledge is the body of facts,
principles, theories and practices that is related fo a field of
work or study. In the confext of the Furopean Qualifications
Framework, knowledge is described as theoretical and/or
factval.”

SKILLS “means the ability to apply knowledge and use know-
how to complete tasks and solve problems. In the confext of the
European Qualifications Framework, skills are described as
cognitive (involving the use of logical, intuitive and creative
thinking) or practical (involving manual dexterity and the use of
methodss, materials, tools and instruments).”

COMPETENCE “means the proven ability to use knowledge,
skills and personal, social andy” or methodological abilities, in
work or study sitvations and in professional and personal
development. In the context of the Furopean Qualifications
Framework, compefence is described in ferms of responsibility
and aufonomy.”
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CEDEFOP Definitions?:

Formal learning

Learning that occurs in an organised and structured environment
(e.g. an education or training institution or on the job) and is
explicitly designated as learning (in terms of objectives, time or
resources).

Formal learning is intentional from the learner’s point of view. It
typically leads to validation and certification.

Non-formal learning

Learning which is embedded in planned activities not always
explicitly designated as learning (in terms of learning objectives,
learning time or learning support), but which contain an
important learning element.

Non - formal learning is intentional from the learner’s point of
view.

Informal learning

Learning resulting from daily activities related to work, family or
leisure. It is not organised or structured in terms of objectives,
time or learning support.

Informal learning is mostly unintentional from the learner’s
perspective.

2 European guidelines for validating non-formal and informal learning,
CEDEFOP, 2009



I.3. Referencing the National Qualification
Framework (NGF) fo the EQF

The key attribute of the EQF is its meta-framework status. It exists
as a high level and generalised communication tool that can
allow comparison of one national qualification system to
another without, in principle, making demands on the national
systems.

It does not and cannot concern ways in which countries structure
and prioritise their education and training policies, structures
and institutions.

National qualifications systems are rather stable structures that
have grown from stakeholder interests, built up over many
years. The EQF is proving to be a catalyst for change in these
systems and some countries have begun to use the referencing
process as a vehicle fo organise reform.

A good example is the development of explicit national
qualifications frameworks that will soon become a feature of the
qualifications landscape in all European Member States.

The EQF is based on different principles and functions than
National  Qualifications  systems and frameworks. These
differences in principles create a particular challenge to those
who manage the referencing process. The differences between
the two types of frameworks — the NQF and the EQF are
clarified in the following table %*.

2 Referencing national qualifications levels to the EQF, European Qualifications
Framework Series: Note 3, 2011
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Differences between
the types of framework

NQF Levels

EQF Levels

Main function:

To act as a benchmark for the level, possibly volume and type of
learning.

To act as a benchmark for the level of any
learning recognised in a qualification or defined
in an NQF.

Developed by:

Regional bodies, national agencies and sectoral bodies.

EU Member States acting jointly.

Sensitive to:

Local, regional and national priorities (e.g. levels of literacy, labour
market needs).

Collective priorities across countries (e.g.
globalisation of trade).

Recognises learning
of individuals by:

Assessment/evaluation, validation and certification.

[Does not directly recognise learning of
individuals].

Currency/value
depends on:

Factors within national context.

The level of trust between international
users.

Quality is guaranteed
by:

The practices of national bodies and learning institutions.

National practices and the robustness of the
process linking national and EQF levels.

Levels are defined
by reference to:

National benchmarks which are embedded in different specific
learning contexts, e.g. school education, work or higher education.

General progression in learning across all
contexts across all countries.
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The EQF Advisory Group (the European level governance body
for the EQF set up based on the EQF Recommendation) through
the designation of an expert sub-group, has agreed to a set of
ten criteria for guiding the referencing process of participating
countries and bringing some conformity to it in the inferests of
mutual trust.

The ‘Criteria and procedures for the referencing of national
qualifications levels to the EQF'** were finally adopted by the
EQF Advisory Group in March 2009 and it represents a
collective international agreement.

% http://ec.europa.eu/education/lifelong-learning-
policy/doc/eqf/criteria_en.pdf

39

©

c
.0
©
z
[Ty
©]
e

experiences




Criteria and procedures for referencing national
qualifications levels to the EQF*
1. The responsibilities and/or legal competence of all
relevant national bodies involved in the referencing
process, including the National Coordination Point, are
clearly determined and published by the competent
public authorities.

2. There is a clear and demonstrable link between the
qualifications levels in the national qualifications
Framework or system and the level descriptors of the
European Qualifications Framework.
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3. The National Framework or Qualifications System
and its qualifications are based on the principle and
objective of learning outcomes and linked to
arrangements for validation of non-formal and informal
learning and, where these exist, fo credit systems.

4. The procedures for inclusion of qualifications in the
National Qualifications Framework or for describing the
place of qualifications in the National Qualification
System are transparent.

5. The National Quality Assurance System(s) for
Education and Training refer(s) to the National
Qualifications Framework or System and are consistent
with the relevant European principles and guidelines (as
indicated in annex 3 of the Recommendation).

» Referencing national qualifications levels to the EQF, European Qualifications
Framework Series: Note 3, 2011
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6. The referencing process shall include the stated
agreement of the relevant quality assurance bodies.

7. The referencing process shall involve international
experts.

8. The competent national body or bodies shall certify
the referencing of the National Framework or System
with the EQF. One comprehensive report, setting out the
referencing and the evidence supporting it shall be
published by the competent national bodies, including
the National Coordination Point, and shall address
separately each of the criteria.

9. The official EQF platform shall maintain a public
listing of member states that have confirmed that they
have completed the referencing process, including links
to completed referencing reports.

10. Following the referencing process, and in line with
the timelines set in the Recommendation, all new
qualification  certificates, diplomas and  Europass
documents issued by the competent authorities contain a
clear reference, by way of national qualifications
systems, to the appropriate European Qualifications
Framework level

41

©

c
.0
©
z
[Ty
©]
e

experiences




©

c
.0
©
z
L
©]
e

experiences

42

M. 4. National EQF experience:
Ireland, Malta and Scotland

4. 1. The Irish National Framework of Qualifications®

The Irish National Framework of Qualifications (NFQ) was
proposed in the Qualifications (Education and Training) Act
1999. Under the Act, the Qualifications Authority was given the
responsibility of developing and maintaining the NFQ.

The NFQ was introduced in 2003 and has been defined by the
Qualifications  Authority as:  The single, nationally and
infernationally accepted entity, through which all learning
achievements may be measured and related to each other in a
coherent way and which defines the relationshijp between all
education and training awards.

The NFQ is a system of ten levels, based on standards of
knowledge, skill and competence (learning outcomes), which
incorporates awards made for all kinds of learning wherever it
is achieved.

School, further education and training, and higher education
and training awards — ranging from basic literacy awards to
doctoral degrees — are included in the NFQ.

Qualifications in the NFQ are quality assured and so a learner
knows that the programme he or she is undertaking, and the
provider offering the qualification, is reviewed internally and
externally.

The NFQ also enables learners to compare and contrast awards
and plan their progression through the Framework.

2 Referencing of the Irish National Framework of Qualifications (NFQ)to the
European Qualifications Framework for Lifelong Learning (EQF)



Quality assured qualifications offered by professional bodies
and international awarding bodies operating in Ireland can also
be recognised through the NFQ.

The NFQ provides the main reference point for recognising
infernational  qualifications  in  Ireland: the qualifications
recognition service, provided by the Qualifications Authority,
utilises the NFQ in offering recognition advice to migrants,
educational providers and employers.

The Irish NFQ, and the qualifications within it, are based on the
principle and objective of learning outcomes, and linked to
credit systems and arrangements for the Recognition of Prior
Learning (i.e., validation of non-formal and informal learning).
The different quality assurance systems operating in lIrish
education and training underpin  the NFQ and its
implementation.

There are transparent criteria and procedures for the inclusion
of qualifications in the NFQ, which are being implemented
progressively by the different awarding bodies and providers of
education and training.
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Irish National Framework of Qualifications
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M. 4. 2. The Malta Qualifications Framework®”

Malta’s NQF captures formal, informal and non-formal learning
in a single comprehensive credit system that cuts across the MQF
and level descriptors based on learning outcomes. This process
follows the publication of Legal Notice 347 of 2005 which saw
the birth of the Maltese Level Descriptors for a framework of
qualifications.

Malta NQF 10 overarching principles:

1.

An eight-level system which captures the level descriptors of
the European Qualifications Framework and the
Qualifications Framework of the European Higher Education
Area.

There is one credit system which cuts across the whole
Framework of Qualifications and which is based on the
understanding that 1 credit equals 25 hours of all forms of
direct contact, self study and non-formal learning.

All programmes of study and training from pre-school to
adult education are based on a learning outcomes
approach, which is based on a three-fold system of
knowledge (theory), skills (practical application) and
competence (autonomy and responsibility).

Qualifications  which are classified in the Malta
Qualifications Framework reflect a formal outcome of an
assessment and validation process which is obtained when
a competent body determines that an individual has
achieved learning outcomes to given standards.

7 http://www.mgc.gov.mt
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The acquisition of key competences at Level 3 of the Malta
Qualifications Framework is a pre-requisite for further and
higher education.

The School Lleaving Certificate is an official record of
compulsory education and will include all forms of formal,
informal and non-formal learning.

MQF Levels 2 and 3 are represented by official Certificates
detailing the knowledge, skills and competences acquired
during formal learning and including (if applicable) other
forms of informal and non-formal learning.

MQF Level 4 is represented by a Diploma which may either
be a VET Diploma and a Matriculation Certificate; Level 5
by an Undergraduate Certificate and Diploma and a VET
Higher Diploma.

There is one area of Higher Education representing
academic and research degrees as well as Vocational and
Professional Degrees. MQF Level 6 is represented by a
Bachelor’s Degree; MQF Level 7 by a Masters’ Degree and
MQF Llevel 8 by a Doctoral Degree (academic or
professional).

10. All official documents carrying an MQF/EQF or QF/EHEA

46

referencing shall be determined following a stated
agreement between the training/education public or private
provider and the authorised quality assurance agency.



The Malta Qualifications Framework
for Lifelong Learning

8 Doctoral Degree
7 Master’s Degree
Postgraduate Diploma
Postgraduate Certificate
6 Bachelor’s Degree
5 Undergraduate Diploma VET Higher Diploma
Undergraduate Certificate
4 Matriculation Certificate VET Diploma
Advanced Level
Intermediate Level
3 General Education VET Level 3
Level 3
SEC Grade 1-5
2 General Education VET Level 2
Level 2
SEC Grade 6-7
1 General Education VET Level 1

Level 1
School Leaving Certificate
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W.4.3. The Scottish Credit and Qualifications Framework®

From 2001, mainstream Scottish qualifications have been
brought into a single unifying framework known as the Scottish

Credit and Qualifications Framework (SCQF).

In this Framework, qualifications are described in terms of their
level and their credit value as defined by a number of SCQF
credit points. These qualifications provide the foundations of a
learning and credit transfer framework that is being
implemented and embedded throughout Scotland’s education
and training provision.

In Scotland, the SCQF was introduced in its current form in
2001 as an integrative framework to cover all qualifications
including those awarded by higher education institutions.

The framework contains twelve levels, the first three of which are
broadly comparable with the Entry levels in the Qualifications
and Credit Framework in UK (QCF) and the Credit and
Qualifications Framework for Wales (CQFW).

It makes full use of learning outcomes, units and credits across
all types of qualifications and learning programmes.

Higher Education qualifications in Scotland are accommodated
in the Framework for Qualifications of Higher Education
Institutions in Scotland (FQHEIS), which is integrated into the
SCQF and has been verified as compatible with the Framework
for Qualifications of the European Higher Education Area (the
‘Bologna Framework’).

%8 http://www.scgf.org.uk




The Scottish Government, in agreement with SCQF partners,
designed the SCQF Partnership as the National Coordination
Point for Scotland.

The SCQF and the qualifications it contains, are based on the
principle and objective of learning outcomes and are linked to
credit systems and arrangements for the validation of non-
formal and informal learning.

There are transparent policies and procedures for the inclusion
of qualifications in the Scottish framework and strong and
reliable quality assurance systems that underpin the SCQF.
Within this overall context the general aims of the SCQF are to:

 assist people of all ages and circumstances to access
appropriate education and training over their lifetime to fulfil
their personal, social and economic potential

 enable employers, learners and the public in general to
understand the full range of Scottish qualifications, how they
relate to each other and how different types of qualifications can
contribute to improving the skills of the workforce

The SCQF is also intended to support the description of the
programmes of learning that lead to the various qualifications;
support the development of routes to progress from qualification
to qualification; and maximise the opportunities to transfer credit
points between qualifications.

It provides a national vocabulary for describing learning
opportunities and aims at:

* making the relationships between qualifications clearer

* clarifying entry and exit points, and routes for progression
* maximising the opportunities for credit transfer

* assisting learners to plan their progress and learning.
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THE SCOTTISH CREDIT AND
QUALIFICATIONS FRAMEWORK

12

1

ADVANCED HIGHER
SCOTTISH BACCALAUREATE

INTERMEDIATE 2
CREDIT STANDARD GRADE

INTERMEDIATE 1
GENERAL STANDARD GRADE

ACCESS 3

FOUMDATION STANDARD GRADE

ACCESS 2

ACGESS 1

HIGHER NATIOMAL
CERTIFICATE

HATIOMAL
CERTIFICATE
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PROFESSIDNAL
DEVELOPMENT AWARD

HATIDRAL
PROGRESSION AWARD

Qualifications of Higher
Education Institutions

DOCTORAL DEGREE

POST GRADUATE DIPLOMA
POST GRADUATE CERTIFICATE
HONOURS DEGREE
GRADUATE DIPLOMA
GRADUATE CERTIFIGATE

BACHELORS / ORDINARY DEGREE

GRADUATE DIPLOMA
GRADUATE CERTIFICATE

DIPLOMA OF HIGHER
EDUCATION

CERTIFICATE OF
HIGHER EDUCATION

INTEGRATED MASTERS DEGREE / MASTERS DEGREE

scottish credit and
qualifications framework

svod

svaz

www.scqf.org.uk
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H.5. Overview on the European and Infernational
Qualifications Frameworks

The concept of qualifications frameworks was introduced in the
English speaking countries and the United Kingdom. The idea of
the European Qualifications Framework is only recent following
the greater need for transparency of qualifications in a
globalised labour market and economy. The table below shows
the comparison between EQF levels of various European and
International Frameworks as well as the EQF and the QF/EHEA.

EQF: European Qualifications Framework;

MQF: Malta Qualifications Framework;

QF/EHEA: Qualifications Framework for the European
Higher Education Area (Bologna Process);

SCQ¥F: Scottish Credit and Qualifications Framework;

QCF: Qualifications and Credit Framework (England,
Wales and Northern Ireland);

INFQ: Irish National Framework of Qualifications;

TQF: Trans-National Qualifications Framework (Small

States of the Commonwealth);

NZ NQF:  New Zealand National Qualifications Framework;

SANQF:  South African National Qualifications Framework
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EQF MQF QF/EHEA SCQF QCF INFQ TQF NZ NQF SA NQF
Level MALTA UNIVERSITY SCOTLAND ENGLAND IRELAND TRANS NEW SOUTH
WALES NATIONAL | ZEALAND AFRICA
NORTHEN
IRELAND
8 8 34 cycle 12 8 10 10 10 8
7 7 2 cycle 1 7 9 9 9 7
8 8
6 6 1 cycle 10 6 8 7 7 6
9 7
5 5 Short cycle 8 5 6 6 6 5
7 5
4 4 6 4 5 5 4 4
3
3 3 5 2 4 4 3 3
2 2 4 1 3 3 2 2
2
1 1 3 E3 2 1 1 1
1
2
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IV. FIRST PROJECT

GENERAL CONSIDERATIONS
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[ V. 1. Aims and Objectives }
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The goal of the “Financial Services EQF Translator in EU” (FIRST)
Project is to promote application of the EQF as a valuable
framework to redesign and create a modern competence-based

qualifications infrastructure for the Financial Services Sector in
EU.

The Project FIRST aims to design and define practical and
meaningful Translator for the universal EQF descriptors to be used
by the Financial Services Sector in EU.

In this regard, the FIRST Project proposes a tailor-made version of
EQF Descriptors which will better reflect the work environment of
FSS and the language of the sector.

Thus, the FSS EQF Translator will ease the interpretation of EQF
and the allocation of EQF levels to FSS qualifications, turning EQF
info a familiar and user friendly reference framework for the FS
community.

The Project will contribute to a competence based FSS in Europe
which is built on the principle of achieving win-win results through
transparent qualifications.

Transparency and enhanced quality of qualifications helps to
increase the security of financial services, whilst enhancing the



stability of the sector and expands and infensifies the usage of
financial services.

The FIRST Projects” Objectives are:

> Applying the EQF and the level descriptors for the
Financial Services Sector in EU

> Integrating the EQF and the level descriptors with the
language and work environment of today's FSS in EU

> Turning the EQF and the level descriptors into a familiar
and user friendly reference framework
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[ IV.2. Benefits for the Stakeholders }

The target groups of the Project are the stakeholders who can
strongly benefit from implementing EQF into the FSS
qualifications.

There has been a strong effort of the Project Partnership to involve
NQF representatives for starting a beneficial dialogue and
aligning results in order to allow the integration of national
objectives.

Map of Stakeholders:

Banks
Financial
Institutions
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Customer
Consumer
Associations

FSS
Enterprises

NQF
Agencies

FSS
Market

FSS
Associations
EBF

Training
/Qualification
Providers

Trade
Unions/
Regulators

Professional
Bodies
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FSS EQF Translafor. Benefits for:

» BANKS AND FINANCIAL SERVICES ORGANIZATIONS

* Transparency of qualifications: increased confidence in the
quality of service provided by the FS Sector to the customers
as qualifications of employees can be clearly communicated to
the clients

* Qualifications based on competences are closer to the work
environment and the needs of FSS jobs

* Mobility of employees: especially within international
organizations

* Increased efficiency of the professional development based
on modularity of qualifications, recognition of non-formal and
informal education (also in-house training and on-the-job
training)

» FSS EMPLOYEES
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 Easier career progression, including mobility to other
countries

* Self-management of career development

* Increased self-confidence when dealing with customers

* Life-long learning as a professional development reality

* Improves employability and future career prospects

» FSS TRAINING PROVIDERS

* More transparent and modular offer to clients: flexibility and
effectiveness for clients

* New forms of assessment leading to more transparency and
credibility of the training offer provision
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* More business opportunities through lifelong learning
REGULATORS

* Transparency and quality of FSS staff enhances trust and
financial stability, hence protects consumers

* European standards: harmonization provides for easier and
more efficient control of the market

* Both institutions and individuals are interested in the quality
of qualifications and their maintenance.

FSS CUSTOMERS/CONSUMER PROTECTION
ASSOCIATIONS

* Improved quality of service offered to clients, based on
transparent qualifications

* Easier control of required standards of consumer protection
* Higher expectations towards financial services and products
PROFESSIONAL BODIES, BANKING ASSOCIATIONS

* Positive image of the development of the Sector

* Investment in qualifications of staff clearly communicated to
the clients

* Lower rates of bad practices
* Improved competitiveness of the Sector

* Being at the forefront of change



[ IV.3. The methodological approach }

The partnership have gone through a sequence of analytical
exercises for elaborating the FSS EQF Translator to be presented
to the FS Sector:

> STEP 1. Selection of the key EQF levels on which most of the
relevant FSS qualifications are or may be positioned.

During the first stage of the project, it was decided to define the
FSS EQF Translator only for the EQF levels 3 to 6, which were
considered to cover the most of the competence of FSS
employees.

The issue of developing level 7 and 8 was left for consultations
with Relay Partners and other Stakeholders. They made the
recommendation to develop level 7 of the Translator as it was
argued there were qualifications in FSS at that level and it was
very important for the future.
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> STEP 2. Selection of three work processes to capture
adequate language for the description of qualification levels.

The FIRST Partnership chosen the three key criteria for the
selection of work processes to be analysed:
* Scale (a number of employees involved, which
encourages certification)

* Importance for strategy implementation (most profit
generation)

* Need for qualifications (processes which benefit from
being translated into underlying qualifications)
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The working processes identified are:
> Compliance process in a financial institution

» SME (Small and Medium Sized Enterprises)
> Savings and investment advice process

For all the three work processes, the FIRST Partnership applied a
specific analysis that aimed at capturing the relevant language
and features of the business processes and performance criteria
in financial services sector to be able to translate the EQF general
levels” descriptors in a more meaningful way for the FSS.

> STEP 3. Description of the chosen working processes using
a common template.

The FIRST Partnership defined the key competences, elaborated
the learning outcomes and allocated EQF levels to the learning
outcomes.

> STEP 4. Elaboration of the FSS Differentiators, which are
key general notions/features that help differentiate Knowledge,
Skills and Competences (KSC) in FSS on different EQF levels.

The Differentiators emerged as an important supporting
instrument resulting from the work processes analysis that was
undertaken within the Project. They proved to be fundamental in
developing the Translator.

The identified FSS differentiators are:

> financial markets/macroeconomic orientation
financial intermediation orientation
compliance orientation
being client centric
risk/return orientation
competitiveness/entrepreneurship orientation

YV YV VYV



Each of the differentiators were then elaborated on levels 3-6,
through knowledge, skills and competences.

> STEP 5. Selection and presentation of examples of existing
qualification on the key EQF levels in FSS to further ease the
interpretation of the levels for FSS.

The chosen qualifications should be seen as examples of
qualification to be used as a reference and starting point for the
application of EQF levels in the European FSS.

Examples of qualifications in the FSS:

« level 8: no specific examples, only general EQF
description

+ Level 7: Chartered Banker (CIOBS)

« level 6: Post Graduate Diploma in Investment and
Financial Markets (IFB); Compliance Manager (ABI)

+ Level 5: EFA (EFPA/WIB); Professional Banker Certificate
(CIOBS)

+ level 4: EFCB (EBTN); Anti-Money Laundering Certificate
(IFS Malta), Loan Analyst (RBI)

+ Level 3: Banking Officer (RBI)

+ level 2 and 1: no specific examples, only general EQF
description

» STEP 6. Elaboration of the FSS EQF Translator.

The process has been carried out through two parallel routes,
leading to the FSS EQF Translator.

The core idea was based on an integrated two-way process
which generated material from which contexts, features and
finally specific language were selected, that allowed the FIRST
Partnership to differentiate “FSS EQF descriptors” from generic
EQF terminology.
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The assumption was that the chosen terminology must not
necessarily be unique or exclusive to FSS but should reflect what
is important in the sector (even though there might be common
elements with other sectors).

6 FSS
DIFFERENTIATORS
N\
- Rewrite EQF
3 Business Text
Processes \ \
il
Improve / FSS EQF
EQF Qualification TRANSLATOR
Descriptors v
N\ I /
REPRESENTATIVE

QUALIFICATIONS IN
FSS

All the steps were subject to a consensus building mechanism
among the Partners and to the approval and consultation by the
Relay Partners of the Project.

During the life cycle of the FIRST Project, three Information Days
were organized. Representatives of the Relay Partners and
various national and European Stakeholders attended these
seminars that aimed at presenting and discussing the draft
projects’ results and receiving specialized feedback for further
improvements. Furthermore, at national level, Consultation
seminars and workshops were organized with the participation of
the national stakeholders to discuss the content of the FSS EQF
Translator and its impact on the general developments of the FSS.



[ IV.4. Qualifications vs Job Profile 1

EQF focuses on Llearning Outcomes (knowledge, skills and
competence) and promotes the development of competence based
qualifications.

An important challenge for the FIRST Partnership was fo present

to the stakeholders the concrete difference between Qualifications
and Job Profile.

According to European Commission (EC) definitions™:

QUALIFICATION means a formal outcome of an assessment and
validation process which is obtained when a competent body
determines that an individual has achieved learning outcomes to
given standards.

-
O
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o
—
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w
£
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>

Thus, a qualification confers official recognition of the value of
learning outcomes in the labour market and in education and
training.

CEDEFOP*® defines REGULATED PROFESSIONS: an occupational
activity or group of occupational activities access to which, and
the practice of which (or to one of its forms) is directly or
indirectly subject to legislative, regulatory or administrative
provisions concerning the possession of specific qualifications.

The following drawing illustrates the relationship between a job
profile and a qualification as contextualised in the FIRST Project
starting from EC and CEDEFOP definitions.

% See the “RECOMMENDATION OF THE EUROPEAN PARLIAMENT AND OF THE
COUNCIL of 23 April 2008 on the establishment of the European Qualifications
Framework for lifelong learning”, Annex 1

¥ see “Terminology of European education and training policy”, CEDEFOP 2008
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The intersection comprises the common aspects and is larger
depending on how much the qualification encompasses work-
based competences.

The qualification has the purpose to be prescriptive and thus it is
built to cover future needs. Qualifications must be flexible and
must cover learning outcomes (knowledge, skills and
competences) which are generic enough to be usable in different
contexts and in a variety of organisational situations, i.e. for
broader or narrower job profiles.

The job profile has the purpose to be descriptive and thus covers
the present complex work environment.

It encompasses all the specific elements of knowledge, skills and
attitudes that derive from a given context: the work culture, the
hierarchy, the collaborative and competitive behaviours of
colleagues, the internal communication flows, openness to
diversity and innovation, the profile of products and services, etc.

JOB

Broader knowledge

Organisational Role

More

Specific skills .
universal

Organisational
context

Continuous evolutio
of needed
competences

Know- how
&

Competences

Job specific activities
and tasks

Flexible to
accommodate for a
variety of work
situations

Job related level of
proficiency

L.O. Descriptors




V. THE PROJECTS’ OUTCOMES

v v
o O
QO E
e 3
8- 5
>O

65



»
[}
0
o
—
o
>

»n
(0]
£
(o]
L
2
o

66

V. 1. Analysis of working O

processes in the FSS

WORKING’ PROCESS

As it was mentioned earlier, three relevant and typical working
processes from the FSS (SME Business banking, Saving and
Investment Advice, Compliance process in a financial institution)
were chosen and analysed. The qualifications were presented by
the use, in the process analysis, of the three EQF elements:
knowledge, skills and competences.

The aim of this study was:

* To analyse core business processes, i.e. the processes which
are important for the business of financial institutions and
which have the nature and scale that enhance the benefits of
certification

* To ‘disintegrate’ the processes into phases and activities

* To identify the core competences underlying the identified
activities

* To translate the competences into knowledge, skills, and levels
of autonomy and responsibility, and to allocate an EQF level to
them

¢ To identify the relevant language and features of the business
processes and performance criteria in financial services sector
for translating the EQF general levels’ descriptors in a more
meaningful way for the FSS

The DIFFERENTIATORS emerged as a supporting idea resulting
from the work processes analysis that was undertaken. It was
noticed that behind the desired “sectoralisation” of EQF
descriptors, there must be some elements of differentiation that
can be found in several processes and characterise the common



features of the sector, although they may not necessarily be
exclusive to the FSS.

For example, conformity with the existing rules is necessary in
probably all sectors of the economy. However, it takes a specific
relevance in this sector, where specific compliance rules, positions
and literature are fundamental to (re)establish the credibility of
the sector after the recent financial crisis at international level.

The identified differentiators and their proposed definitions are
the following:

>  Financial markets/macroeconomic orienfation

Understanding the fundamentals of how the financial markets
interrelate, and how they affect the daily activity of companies
and financial institutions enable the bank employee to efficiently
integrate their daily tasks with the bank's overall strategy. A fluent
inferpretation of the clients' financial statements help the bank
employee to correctly assess the financial needs of the customer
and to make sound product and services offers. In the end, an
experienced employee reaches the stage when he/she integrate
both macro and microeconomic assessments in their daily work
without realizing that they do it.

23
Q0 £
o O
= O
>

>  Financial Intermediation Orientation

Understand that intermediation is part of the investment chain and
is the most important function of the financial services sector by
providing finance to the economy and wider opportunities for
investment.

> Compliance Orientation

Working effectively within the legal and regulatory function
maximises the financial institutions opportunities in the market
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and enhances a competitive position by building trust. It has to do
with integrating a strong legal and regulatory ethical framework
into the daily management of business and strategic planning.This
also gives a competitive edge to the financial institution. In the
same time, it helps to protect the financial institution’s reputation,
lower cost of capital, reduce costs and minimise the risk of
investigation, legal costs and penalties.

>  Being Client Centric (Client Focused))

The CRM process comprises managing customers’ relationships
with the institution, providing personalised advice and monitoring
customers’ portfolios in order to meet their needs and enter into
deals of inferest to the institution. Being a kind of personalised
service provider/manager, the CRM must have a sound
knowledge of analysing economic and financial diagnoses, sales
and negotiation techniques, products and services sold by the
bank, taxation on the bank’s products and services and CRM
instruments/tools.

> Risk/return orientation

Being agile to the interrelation between risk and return in all
banking activities as the fundamental consideration for executing
any professional role in banking.

> Competitiveness/entrepreneurship

Based on knowledge of the market and the financial economy,
constantly looking for opportunities in the business environment to
build recognised value and competitive advantage through own
innovation and creativity.



[ V.2 EQF Translafor for the FSS ]

The FSS EQF Translator is designed to explain and better clarify
the universal descriptors of EQF for the Financial Services Sector
(FSS) in EU. It is critical for the new descriptors to mirror the
language and work environment of today’s financial services
industry.

It is with this objective in mind that the learning outcomes (LOs) of
the Translator are embedded in the business processes of the
sector and manifest the fundamental needs of qualifications of the
sector today and in the future.

The FSS EQF Translator should be read together with EQF

universal descriptors. It should not be treated in isolation. It

should be used to interpret EQF universal descriptors in a
more appropriate way for FSS.

Consequently, there is an attempt in the Translator to provide only
those LOs which are specific to FSS. They relate to the six
identified differentiators of the sector which are the key general
notions/features that help differentiate Knowledge, Skills and
Competences (KSC) in FSS on different EQF levels.

The differentiators are embedded in the LOs within all 3
categories of KSC; very often they are integrated and merged
together in a single LO.

23
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A good balance was found between being specific enough to be
sectoral and still general enough for the Translator to capture the
diversity of FSS qualifications and to be manageable.

Therefore, when reading through the LOs of the Translator, one
has to accept that some interpretation would still be needed in
order to relate the LOs to an individual qualification.
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A selection of verbs are used to better describe Knowledge, Skills
and Competences and to differentiate between knowledge and
understanding as defined in EQF and the other types of cognitive
skills which are predominantly the skills for FSS (e.g. application,
analysis, synthesis, evaluation/creation).

Following Blooms taxonomy, knowledge and understanding
is described through a selection of verbs to indicate how it
can or should be manifested, e.g. explain, identify, describe,
illustrate, give an example, list, recognise, distinguish.

Other verbs are used to capture skills and competences, i.e.
apply, solve, interpret, advise, evaluate, recommend. It is
important to underline that there is a strong focus on cognitive
skills among those which are relevant for FSS rather than manual
dexterity as in certain manufacturing processes.

Given that EQF is a qualification framework, so is the Translator.
It is not meant for occupational profiles or job descriptions as
such. However, learning outcomes needed for a job might be
similar to those composing a qualification. It may happen that a
qualification is equivalent to a professional role.

Nevertheless, jobs are predominantly more complex, diversified
and also more dynamic among organisations than qualifications.
Qualifications tend to be longer lived and more standardised in
nature. However, the more qualifications will become competence
based, the more convergence we should see between jobs and
qualifications.
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[ V.3. Examples of existing qualifications in the FSS ]

The partnership, using a common template, gathered a
representative sample of existing qualifications in the FSS. The
selected qualifications are distributed over EQF level 3-7. They
are meant fo further facilitate the right interpretation of EQF levels

for FSS.

The two lowest and the top level are not represented. It is the view
of the partners that the qualifications at those levels contain little
LOs that are specific for the sector.

Qualifications analyzed are Diplomas and Certificates allowing
the holders an access to a professional activity and further
education and training.

The purpose of the qualification is to cover the needs of
individuals for employment and of the economy for skilled
personnel.

As National Qualification Frameworks have not been constituted
in all EU countries, the FIRST Partners decided to present as
examples for the Translator any diploma/certificate which is
offered by an institution recognised by FSS and which is viewed
as relevant by FSS, irrespective whether it is formally part of a
public NQF or not.

The partners focused mostly on those examples which are
fundamental for FSS and the partnership believes that they will be
included in the official NQF once they are in place.

The chosen qualifications should be seen as examples of
qualification to be used as a reference and starting point for the
application of EQF levels in the European FSS.



[ V.4. Map and model qualification framework ]

The document presents three practical examples of utilization of
learning outcomes approach, and specifically of the FSS- EQF
Translator. Three qualifications were selected as a reference
point for the application of EQF in the European FSS .

The three cases studies show in practice, how the Translator can
help in identifying the learning outcomes of a qualification which
are linked to real life business processes and needs and to EQF
levels, offering a powerful interpretation of a competent FSS
employee. This facilitates the development process for the
individual, the FSS organisation, the training designer, the trainer
and the training provider and the whole spectrum of sectoral
stakeholders identified within the FIRST Project.

A map and model of qualification
framework

Represents an analysis of the methodology regarding how the
FSS EQF Translator can be used for defining and describing
single, specific qualifications in view of encouraging the
developments of the FS Sector, driven by EQF levelling
process.

77

2
[}
0
o
—
o
>

©n
(0]
£
(o]
o
2
(o)




2
[}
0
o
—
o
>

©n
(0]
£
(o]
o
2
o

78

The Guide comprises three different study cases for the EQF FSS
Translator:

* Case study 1- reformulating an existing qualification to make it
fully coherent with a learning oufcomes approach - “Furopean
Foundation Certificate in Banking” (EFCB), EQF Level 4, provided
by the EBIN. See Annex no.7.

e Case study 2 - attributing an EQF level fo an existing
qualification - “Professional Banker” certificate, EQF Llevel 5,
provided by CIOBS. See Annex no. 8.

* Case study 3- designing a new qualification, fully compliant
with EQF - “Compliance Officer”, EQF Level 5. See Annex no. 9.

GUIDANCE FOR ALLOCATING A EUROPEAN QUALIFICATION
FRAMEWORK (EQF) LEVEL AND LEARNING CATEGORY WEIGHTING
TO A QUALIFICATION

The FIRST Partnership proposed some general guidelines for the
levelling procedure to be applied for the allocation of EQF level to
a qualification.

The purpose of this document is to propose a shared methodology
for assigning EQF levels to new and existing financial services
qualifications utilising the EQF FSS Translator developed by the
FIRST project.



The EQF is designed to be an overarching framework to facilitate
the comparison of qualifications and qualification levels across
Europe to assist geographical and labour market mobility as well
as lifelong learning.

This document aims to assist a range of stakeholders to utilise the
EQF FSS Translator and to use the EQF as a reference tool (or
benchmark) to compare the qualification levels of different
qualification  systems with different National Qualification
Frameworks.

The ‘level’ of a qualification is an indication of the intellectual
demands made on the learner, the complexity and depth of
achievement and the learner’s autonomy in demonstrating that
achievement.

The universal EQF level descriptors provide a general, shared
understanding of learning and achievement at each of the eight
levels on the framework and are designed to enable their use
across a wide range of learning contexts. The EQF Translator is
designed to contextualise these universal descriptors for the
financial services industry. It is important that the EQF Translator
and the EQF level descriptors are used together particularly as the
Translator only covers certain learning outcomes that are relevant
to the Financial Services sector.

23
QO E
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>

Qualifications (or the units making up each qualification) are
usually expressed in terms of learning outcomes and assessment
criteria. Learning outcomes describe what a learner will know,
understand or be able to do. Assessment criteria are the set of
standards a learner is expected to meet to demonstrate that each
learning outcome has been achieved.

79



»
O
0
o
L=
o
>

»n
()
£
o

L
2
(e]

80

Each qualification (at whatever level) can be further described in
terms of the type of learning achievement. The EQF distinguishes
the learning outcomes composed by:

* Knowledge (knowledge and understanding)

»  Skills (application and action)

* Competence (autonomy and accountability)

All qualifications are likely to reflect aspects of all these three
categories, although some will focus more on one or two of them.

The process to level each qualification within the EQF should start
with an initial review of the modules contained within a
qualification.  This review should consider the level of the
qualification by referring to the EQF Translator and the EQF
descriptors.
The next part of the process is to constitute a Decision making
group of experts to consider the recommendations of the initial
review and to then assign the appropriate EQF level to the
qualification. The members’ of the group should encompass as
many of the following as possible:

o the content of the qualification under review

o related sector occupation/s

o framework levelling experience

e training delivery, e.g. teachers or lecturers in the subject

e relevant assessment experience

e financial services, e.g. expert practitioners

e non-related sectors and/or qualifications

It is essential that individual members prepare, prior to the formal
meeting, in order to familiarise themselves with:



o all the appropriate qualifications materials, in particular
the learning outcomes and any available assessment
materials;

o the EQF Translator

o the EQF level descriptors.

This preparation will enable them to make initial decisions on best
fits for the units or qualification. Experts should be informed of the
need to complete preparatory work before the formal meeting.

Where a qualification is made up of several units (whether
mandatory or optional), the whole group of units should be
reviewed. It is important to stress that qualifications can be
levelled by unit or by whole qualification.

Each expert should record their individual findings. After
discussion, the final decision will be presented together with the
reasoning behind the overall decision reached.

After the formal meeting the review reports should be sent to an
external verifier for the finding to be ratified. If the external
verifier does not ratify the decision the forms must be returned to
the Groups for further analysis.
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[ CORE PARTNERS ]

CONTRACTOR (LU):

EBTN was established on November 4th 1991 as a non-profit
Association named “European Banking Training Network”. In June
29th 2007 changed the name into “The Furopean Banking and
Financial Services Training Association Asbl.”.

lts VISION is: Creating a common Furopean Education & Training
Culture within Banking & Financial Services Sector.

EBTN MAIN OBJECTIVES are:

* To promote and co-ordinate actions related to banking and
financial services education and training activities with the main
aim of developing the professionalism of employees in the
banking and financial services sectors.

* To accredit training programs and providers and/or certify
knowledge and competences in the fields of banking and financial
services sectors.

* To licise with the EU authorities and any other competent
authorities and organizations in matters relating to banking and
financial services education and training.

EBTN entrusted Associazione Effebi (EBTN Full Member) with the
responsibility of the management and development of the EBTN
European Projects.

Thus, EBTN activities related to the FIRST Projects have been carried
out by Effebi Staff, according to the General Agreement and the

Collaboration Agreement for the FIRST Project undersigned between
EBTN and Effebi.
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Finance & Banking Effebi fE

Association

WHO WE ARE

A no-profit Association which since its foundation in 1976, but above
all from 1994 onward, owing to some significant Statutory reforms,
has been a point of reference, thanks also to its Journal «FB-BANCA
in FORMAZIONEy», for those who work in the bank and financial
sector and are involved in the management and development of HR
and in organisational models.

MAIN GOALS

* Researching and promoting effective entrepreneurial models
for integrated management of human, organisational and
technical resources;

* Promoting and co-ordinating Human Resources development,
giving priority fo sharing ideas and communication issues;

* Improving professional development for those working in the
banking and financial areas;

Within the FIRST Project, EFFEBI organized the piloting phase in ltaly,
managing various consultation meetings with the HR representatives of
Banca Popolare, Banca Popolare di Milano Deusche Bank ltaly,
IntesaSanpaolo, Ubi Banca and Unicredit.

The working group appreciated the logic of defining the Learning
Outcomes for each EQF Llevel according to the “differentiators”
specific for the FSS.



warszawski B
PROJECT COORDINATOR (PL): Instytut
Bankowosci

Mission

The Warsaw Institute of Banking (WIB) works for financial institutions
and their clients. Our goal is to develop and increase the effectiveness
of the financial services market in Poland.

Experience
* WIB has been in operation since 1992. It was established by the
eight biggest Polish banks and the Polish Bank Association.

* WIB played an active role in the process of building up the Polish
banking system during the most dynamic period of change.
Today, WIB is an important part of the infrastructure of the
modern financial services system in Poland, developing
professional skills and qualifications of the FSS human resources.

* Over 52 000 persons trained, 2 700 projects implemented, 150
institutional clients and lots of new ideas.

Training, Consulting, Research

WIB offers to its institutional and individual clients: Training
programmes, Professional qualifications and certificates, Complex
development projects, Professional consulting, Research reports,
Publications.

Accreditations

* For provision of exams leading to European Foundation Certificate
in Banking, EFCB, by European Financial Services and Banking
Training Association, EBTN

* For provision of training programme leading to the exam for
European Financial Advisor Certificate, EFA, by European Financial
Planning Association EFPA

* For provision of training programmes within the Qualifications
Standards System in Polish Banking, by the Polish Banks Association

* Awarded ISO 9001:2000 and later ISO 9001:2008
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METHODOLOGICAL COORDINATOR (IT):

SCIENTER
SCIENTER is a research centre and service provider organisation,
active in the field of education and training. It is a non-profit making
consortium, which was set up in January 1988. Both Italian and other
European public and private organisations involved in training
systems innovation have joined it, including the University of Bologna,

which is one of its shareholders and represented in the board of
directors.

SCIENTER is interested in innovation of training systems, with main
reference to the field of open and distance learning and
organisational learning. It develops research projects at regional,
national and European level in the following areas: training needs
analysis; design and development of open and flexible learning
systems; organisational learning design and implementation; training
of trainers for the use of new methodologies and new technologies;
research and selection of learning materials; market analysis in
education and training, particularly concerning the use of new
technologies and e-learning across all sectors and segments (with
sound experience in the vocational and corporate training fields.). Its
main areas of activities are:

* analysis and assessment of local development as well as training
and education policies

* training needs and labour market analysis

* innovation of training action methodologies, with special reference
to actions design, monitoring, documentation and assessment

* innovation of training pathways by means of information and
communication technologies
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Hochschule fiir
Wirtschaft und Recht Berlin
Berlin School of Economics and Law

PROJECT EVALUATOR (DE):

BSEL is a Berlin state university, specialized in economics and law. It
was founded on 1 April 2009 through the merger of the Berlin School
of Economics (BSE) and the FHVR Berlin, a university of applied
sciences for administration and law.

As one of the largest Universities of Applied Sciences in Berlin, BSEL
can leverage over 30 years of expertise and experience from both
former Universities, covering the fields of private and public sector
business administration, economics and administration, as well as law
and security management.

Together with six other German universities, the Berlin School of
Economics and Law has formed an "Alliance for Excellence" (UAS7).

In creating the Institute for Distance Learning (in German:
Fernstudieninstitut - FSI), BSEL has established one dedicated institute
for its distance learning programmes, comprising part-time Master
Courses in  European  Administrative ~ Management,  Public
Administration and Security Management. In addition to its proven
experience in Blended-Learning and Teaching on University level, the
Institute has also a strong focus on research in the broad field of Life
long Learning. Being involved in various international research
contexts, the Institute has acted among others as a coordinating
institution for several research activities into VET issues at European
level.

A maijor focus of its activities has been on the evaluation of education
and training programmes supported by European funding, in
particular by the European Social Fund. In recent years, the Institute
for Distance Learning has become a centre of excellence for subjects
related to quality and quality assurance in training and education,
e.g. it animated CEDEFOP’s virtual community on Quality and Quality
Assurance and carried out a number of studies in VET quality subjects
in Europe as well as in the MEDA region.
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) - V&, institute of
PARTNER (MT): financial services

malta

IFS Malta promotes the advancement of knowledge and education in
the principles and practice of the financial services sector for the
benefit of the public at large. It seeks to respond to changes taking
place within the Maltese financial services sector.

The Institute has a number of strategic alliances, namely with the
University of Malta, Malta College of Arts, Science & technology
(MCAST), as well as with International established schools of financial
education like the ifs School of Finance and CLT International.

Along its range of services, the Institute offers qualifications which
pave the way from a certificate to a degree level of specialisation,
mainly targeting the banking, investments and funds sector.

In addition, the local institute delivers regular tailor-made and general
training programme tfo various financial organisations and to the
public at large and boasts strong connections with the sole Maltese
regulator, the Malta Financial Services Authority (MFSA) which is
supportive for the number of events organised.

IFS Malta is the premier provider of educational services for the
banking and financial services profession in Malta.



PARTNER (MT): {Kunsill Malti ghall-Kwalifiki

Malta Qualifications Council

Set up in December 2005, the overall objective of the Malta
Qualifications Council (MQC), as specified in Legal Notice 347/2005
(PDF), is to steer the development of the National Qualifications
Framework for Lifelong Learning (NQF) (PDF) and to oversee the
training and certification leading to qualifications  within  the
Framework and which are not already provided for at compulsory
education institutions or degree awarding bodies. MQC is responsible
for defining the levels of qualifications and competences within the
NQF and for establishing standards related to qualifications within the
Framework. Malta's Qualifications Framework is at the forefront of
European developments, achieving as it does, the inclusion of
qualifications across compulsory, vocational and academic sectors
info a single framework.

The central aims of the Malta Qualifications Council are to:

* Enable learners, employers and the public in general to
understand the full range of qualifications available, how they
relate to each other and how different types of qualifications can
improve the skills, competences and the quality of life of the
workforce;

* Help people access education and training in a lifelong context in
order to fulfill their personal, social and economic potential;

* Assist training sectors and providers in the design of
qualifications, assessment and certification that best fit the Levels
of Qualifications in the Malta Qualifications Framework for
Lifelong Learning;

*  Accredit formal learning in vocational training;

* Validate informal and non-formal skills within the context of
Malta's Qualifications framework.
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~

\J
l B Instituto de Formagio Bancéria
IFB — The Portuguese Bank Training Institute

PARTNER (PT):

ASSOCIACAO PORTUGUESA DE BANCOS

The IFB - Instituto de Formacdo Bancaria (The Portuguese Bank
Training Institute) was established in 1980 in Lisbon, and is owned by
Associacdo Portuguesa de Bancos (APB — Portuguese Banking

Association), being the body of APB responsible for professional
training.

IFBs mission is to strengthen the culture of the banking profession and
to foster the development of the Portuguese Financial Services Sector
by improving the qualifications of its human resources and satisfying
the need for vocational training and development.

To meet its students’ needs, IFB training offer covers different
pedagogical methodologies such as face-to-face training, distance
learning or e-learning/b-learning as well as different environments:
continuous training, updating and further vocational training and
initial training.

Today, IFB, being a solid feature in the field of VET, is, together with
its The Portuguese School of Bank Management (ISGB), responsible for
training and specialised higher education. So IFB & ISGB can be
viewed as a “banking academy”.

The vocational qualification “Commercial Banking Agent” (EQF level
4) is included in the National Qualifications Catalogue, and
representing a double certification for young candidates with the 9th
grade, is offered by IFB with the funding of the Portuguese Institute of
Employment and Professional Training (IEFP).

With a significant international activity since the early nineties, IFB
considers of great relevance to be aware of European policies
concerning VET, therefore it has integrated several European projects
partnerships such as: EFCB, CERTIFIED, €qualifise, Quadultrainers
and BIF, mainly related with certification of competences and
qualifications, attribution of ECVET credit points and the translation of
EQF levels to the Financial Services Sector.



-%'Q‘-
PARTNER (RO): PG
‘\

The ROMANIAN BANKING INSTITUTE (RBI), set up in 1991 as an
NGO by the National Bank of Romania (NBR) and the Romanian
Banks’ Association (RBA), has established itself as the foremost
provider of lifelong training programs for the financial services sector
in Romania. Through an effective partnership with the banking and
non-banking financial institutions, in accordance with the NBR's
strategy for training, as agreed with the RBA, the RBI's programs are
addressing the real needs of the existing and potential employees of
the financial services sector.

Over the last couple of years, RBI has began a wide development
process meant to increase the quality of the professional training and
institutional development programs by:

* moving from knowledge based to competence based professional
training through the elaboration of occupational analyses,
occupational standards and  associated  qualifications  for
occupations in the banking and financial services sector, followed
by the development of professional training programs authorized
at national level;

* constructing a new legal framework for adult professional
training through the committed involvement in the institutional
development of the Sectoral Committee ,Financial, banking and
insurance activities”, and through the founding of an authorized
evaluation center for professional competencies in the financial
and banking sector;

* establishing associated territorial centers in all the development
regions of the country and enlarging the group of associated
territorial experts.
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PARTNER (UK): Banker

Chartered Banker Institute is the trading name of The Chartered
Institute of Bankers in Scotland. Established in 1875, it is the oldest
banking institute in the world; the only remaining banking institute in
the UK; and the UK'’s leading provider of financial services and
banking qualifications

It offers a range of qualifications from Professional Banker Certificate
to Chartered Banker, the flagship professional level programme. It is
the only organisation worldwide that can confer Chartered Banker
status, the gold standard of professionalism, on its Members and
Fellows. It also provides approved regulatory qualifications for
mortgage and investment advisers and, in 2010, launched a
Chartered Banker MBA, in association with Bangor Business School.

All the courses are available on a distance-learning basis with support
offered through its Academy. It currently has around 9,000 members,
including 4,000 Chartered Bankers. In recent independent research,
40% of retail customers and 60% of business customers in the UK said
they would expect their bankers to be Chartered Bankers.

In addition, it works with a number of other banking institutes with a
view to raising professional standards in the banking industry,
including the Bahamas Institute of Financial Services; the Egyptian
Banking Institute; The Hong Kong Institute of Bankers; The Institute of
Bankers in Ireland; and the Jamaica Institute of Financial Services.

The Financial Education Partnership (FEP) offers workshops in
financial capability and a range of employment skills in schools and
colleges across Scotland. lts aim is to benefit both teachers and
students — allowing to teachers to meet financial education objectives
laid out by the Scottish Executive, and aiding the development of real
life skills for students in preparation for their adult life.



[ RELAY PARTNERS ]

Febelfin Academy (BE): Acadeﬁiy |

Established in 2006 as a nonprofit, private educational organization. We
operate as the training & expertise centre for the Belgian financial sector,
part of the holding FEBELFIN (Federation Belge du secteur financier).

Febelfin Academy wants to assist the financial sector by providing training
services and by lending its support and contribution to the financial
institutions’ training efforts and initiatives, more particularly as for the
members of Febelfin.

International Training Centre bal_"!ké_r’_képz(j D 88
for Bankers (HU): et

ITCB (International Training Center for Bankers, Bankérképz8) was founded
in 1988 to help the know-how transfer of economics, finance and
commercial banking in the first years of Hungary’s successful economic
transition to a market economy. After the restructuring and early
privatization, ITCB has remained Hungary’s market-leader banking
consulting, training and research company.

In 1999, ITCB - beside its wide range of training activities - started its
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ecomomics consulting business, at first for EU accession - regional

development, Structural Funds-related consultancy projects. For the largest EU
fund, the National Development Plan 2004-2007, ITCB was one of the
leading actors in planning, programming and consultants.
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ABIFormazione (IT): ABI
il F5RmAZIONE

ABIFORMAZIONE is the training division of ABISERVIZI SpA, the company of
the ltalian Banking Association providing services for the banking and
financial industry.

ABIFORMAZIONE has been participating in working groups dedicated to
qualifications and certifications for the banking and financial industry and it
is now supporting FBA — Fondo Banche Assicurazioni and banks to
understand and effectively adopt the EQF - European Qualifications
Framework at a national level as a useful means for transparency, mobility
and learning in the financial services industry.

e |
BNL - BNP Paribas (IT): w BNL

Gruppo BNP PARIBAS

BNL is part of BNP Paribas (BNPP) Group with offices in France and 85 other
countries, and more than 160,000 employees, BNPP is one of the world’s
leading banking institutions. The company has a solid presence in Asia,
Europe, and the United States and is quoted on the Paris stock exchange as
having assets worth 80 billion Euro.

The resulting BNL-BNPP Group focuses on using cutting-edge technologies in
its marketing and business strategies. To that end, the company adopted
Adobe solutions as part of a massive campaign to recruit new employees.
Engaging potential candidates who are interested in new technology requires
several communication channels and has progressed from a web-based
approach to using mobile applications.



==ROMA
A:TRE

UNIVI'ERS]T,*;\ DEGLI STUDI

University “Roma Tre” (IT):

“Roma Tre” University was founded in 1992. It currently offers 54
undergraduate degree programs, 75 Masters degree programs, 16
doctorate schools, and 5 Ph.D. programs.

Special importance has been given to the International dimension of the
University ever since its first years. The University has focused on the
development of strategic international alliances in  the view of
complementarity. The University has partnerships with prestigious universities
and research centers all over the world and is part of important cooperation
networks.

B8 Zdruzenje bank Slovenije

The Bank Association of Slovenia (S): "V‘

The primary objectives of The Bank Association of Slovenia, established in
1956, are to promote the development of banking and financial activities, to
improve operations of its members and to establish good business practices
and business ethics.

The Training centre of The Bank Association of Slovenia was established in
order to implement training according to European banking standards to
meet the needs of the modern financial market, which is constantly changing.

It is an integral part of the Association, which offers approximately 100 open
courses attended by approximately 2000 participants per year and presents
a wide range of mainly core banking programs. In terms of the quality and
quantity of banking training supplied, The Training Centre has been the
leading provider of training and education for banking and financial services
sector for over 15 years.
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Institute of Financial Studies (ES):

The Institut d’Estudis Financers (IEF) was created in 1990 to support financial
education in Spain. It has two main obijectives: (i) to develop and deliver
high-quality, professional financial training, and (ii) to encourage financial
initiatives to reinforce the financial sector and ensure sustainable growth.

IEF is focus on in-company training and tailored programs for financial
institutions.

Also, IEF has experience in courses pursuing to obtain international
certifications such as European Financial Advisor (EFA), European Financial
Planner (EFP), Financial Risk Management (FRM), Certified European
Financial Analyst (CEFA), among others. This activity demand to review and
apply the learning objectives of each curriculum and to be able to provide
students with the tools for acquire the knowledge skills and competences these
certifications requires.

NIBE-SVV (NL) NIBE SVV

NIBE-SVV is the knowledge institute and publisher for the Dutch banking,
insurance and investment industry. Each year, some 50,000 financial
professionals are provided with over: 200 high quality education
programmes, 45 different exams, 60 publications.

In 2006, the Dutch Ministry of Finance initiated the platform "CentiQ, the
Money-Wise Guide," with NIBE-SVV as a partner. In this platform, some
forty partners from the financial sector, government, public information and
consumer organizations, and the field of science have joined forces to
strengthen the consumer's position in the financial domain. This has given
NIBE-SVV considerable experience in the provision of financial education.



VII. NATIONAL QUALIFICATION
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[ VIl.1 GERMANY ]

In the wake of the increasing mobility of students and workers in Europe
and beyond, the EQF helps individuals, universities and employers to
understand better the different systems of education and training in the
various countries. For BSEL, the EQF and its translations developed in
the FIRST project provide a valuable orientation, how to classify and
evaluate skills and competences of foreign applicants to its study
programmes. For the students the EQF and its translations to sectors
and disciplines can help to ensure that recognised learning
achievements, competences and qualifications must not be repeated, in
case they move to another country.

But the added value of the EQF is not just about more transparency for
students and universities. The new and in fact revolutionary orientation
of the EQF for the whole educational sector is how qualifications and
learning outcomes are differentiated according to knowledge, skills and
competences. The focus of the EQF is the question of what a learner
knows, understands and is able to do. Based on the new approach that
is proposed by the EQF, universities are asked to redefine the
competences and the professional capacities that are associated with
the contents and the degrees of their study programmes.

Inside BSEL, the FIRST project had an additional piloting function as it
pushed forward inter-institutional cooperation and networking between
the Institute for Distance Learning and the Banking Institute. While the
Institute for Distance learning brings in its multi-disciplinary experience
to support lifelong learning and its expertise in the design and teaching
of continuous training, the banking institution incorporated its ability to
field-related knowledge and experience with the initial education of
banking professionals.



[ VIL2 ITALY ]

ISFOL (Istituto per lo Sviluppo della Formazione Professionale dei
Lavoratori) ltaly is a public institution for research. It promotes and
implements activities related to research, testing, studies, evaluation,
information, consultancy and technical assistance for the development
of professional training and social and labour politics.

It contributes to the improving of human resources capital and to the
enhancement of the employment, social inclusion and social
development.

The present Statute of ISFOL extends its competences in the field of
professional training and establishes its role with regard to the social
and labour politics. The Institute acts for the implementation of some
relevant Operational National Programmes managed by the Ministry of
Labour and Social Politics, cofinanced by the Programme 2007 - 2013
of Structural Funds.

In ltaly, the Ministry of Labour in collaboration with the Ministry of
Public Education and University, entrusts ISFOL with National
Coordination Point for EQF (NCP).

The “Technical Experts Group” that is working for the referencing
process and for the elaboration of the Reference Report, is composed
by the representatives of ISFOL — NCP - EQF, the Ministry of Labour,
the Ministry of Public Education and University and the Department for
Community Politics of the Council of Ministers’ Presidency.

According to the road map of the referencing process in ltaly, the next
steps to be taken should be: the elaboration of the Referencing Report
from the technical perspective, the validation of the competent
Authorities, the starting of the public consultations and the final official
presentation of the Report to the European Commission.
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[ VL3 PORTUGAL ]

The Portuguese education and training system has recently undergone a
number of major reforms which have basically led to the setting up of the
National Qualifications System in 2007 (Decree-Law no. 396/2007, of the
31st of December) which maps the relationships between, and interrelatedness
of education, professional training and employment, creating new instruments
and modernising regulatory systems.

The National Qualifications Framework (NQF), comprising qualifications
obtained through basic, secondary and higher education, vocational training
and the processes of recognition, validation and certification of competences.

The Portuguese Qualifications Framework (PQF) is a single reference
framework for classitying all the qualifications produced by the education and
training system in Portugal, irrespective of their levels or access routes. The
following points are of particular note:

* The scope of the NQF includes basic, secondary and higher education,
vocational training and the processes of recognition, validation and
certification of competences obtained via either non-formal or informal
paths;

* Organisation into eight qualification levels which encompass all the
qualifications currently awarded in our education and training system;

*  Adoption of a methodology based on learning outcomes to describe each
qualification level: the use of learning outcomes to define qualification
levels reflects an important change in the way that qualifications are
conceptualised and described, making it possible to compare them
according to competences and not according to learning processes. The
PQF thus allows comparison of competences acquired, independently of
how they were acquired (in formal, informal or non-formal contexts);

*  Adoption of the domains “knowledge, skills and attitudes” to define the
learning outcomes for each qualification level;

*  Adoption of the descriptors of learning outcomes contained in the EQF.



[ ViIl.4 ROMANIA ]

UECNCFPA is a public institution with legal personality, subordinated to the
Ministry of Education, Research, Youth and Sport and has the following main
tasks and activities:

* To elaborate methodologies, instruments and procedures for developing
and updating the National Qualifications Framework;

* To develop and implement the National Qualifications Framework;

* To develop unitary criteria and procedures for the development, updating
and validation of qualifications;

* To develop unitary criteria and procedures for the certification and
recognition of qualifications;

* To ensure the technical development and the updating of the National
Qualifications Register;

* To develop instruments and procedures for registering qualifications in the
National Qualifications Register;

* To develop methodologies, instruments and procedures for correlating the
national qualifications system with the existing instruments in the field of
qualifications at European and international level;

* To elaborate unitary criteria and procedures for the development and
updating of occupational standards;

* To endorse the new and/or updated occupational standards and submit
them to the National Quadlifications and Adult Training Council for
approval;

* To organize the process of authorizing the adult training providers and
programmes;

* To develop methodologies, instruments and procedures for the quality
assurance of adult training programmes;

* To organize the process of authorization of the competence assessment
centres and of certification of competence assessors;

* To develop methodologies, instruments and procedures for the validation
of learning outcomes acquired in non-formal and informal contexts;

* To collect information and data on the participation of adults in the
training programmes and on the employment of training programmes
graduates.
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| VIl. ANNEXES

ANNEX No. 1
EBTN MEMBERSHIP

EBIN Full Members, March 20117

1 FEBELFIN ACADEMY Belgium
2 INTERNATIONAL BANKING INSTITUTE Bulgaria
3 BANKING INSTITUTE COLLEGE OF BANKING Czech Republic
4 THE DANISH EMPLOYERS' ASSOCIATION FOR THE Denmark
FINANCIAL SECTOR
5 FEDERATION OF FINNISH FINANCIAL SERVICES Finland
6 CFPB France
7 FRANKFURT SCHOOL OF FINANCE & Germany
MANAGEMENT
8 ACADEMY OF GERMAN COOPERATIVES ADG Germany
9 HELLENIC BANKING INSTITUTE OF THE HELLENIC Greece
BANK ASSOCIATION
10 | ITCB CONSULTING & TRAINING Hungary
11 THE INSTITUTE OF BANKERS IN IRELAND Ireland
12 | ABIFormazione ltaly
13 FINANCE & BANKING Organisational & ltaly
Development Effebi Association
14 | ATTF Luxemburg
15 | IFBL Luxemburg
16 | IFS CYPRUS Cyprus
17 IFS MALTA Malta
18 FOUNDATION WARSAW INSTITUTE OF BANKING
Poland
19 | INTERNATIONAL SCHOOL OF BANKING & Poland
FINANCE
20 THE GDANSK INSTITUTE FOR MARKET ECONOMY Poland
21 IFB-THE PORTUGUESE BANK TRAINING INSTITUTE Portugal
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22 ROMANIAN BANKING INSTITUTE Romania

23 INTERNATIONAL BANKING INSTITUTE St. Russia
PETERSBURG

24 BANKING INSTITUTE OF THE ASSOCIATION OF Russia
RUSSIAN BANKS

25 ASSOCIATION OF SERBIAN BANKS Serbia

26 |[EF INSTITUT D'ESTUDIS FINANCERS Spain

27 INSTITUTE OF BANKING EDUCATION OF THE Slovak Repub|ic
NATIONAL BANK OF SLOVAKIA

28 THE BANK ASSOCIATION OF SLOVENIA Slovenia

29 NATIONAL CENTER FOR THE TRAINING OF BANK Ukraine
PERSONNEL OF UKRAINE

30 | NIBE-SVV The Netherlands

31 THE BANKS ASSOCIATION OF TURKEY Turkey

32 THE CHARTERED INSTITUTE OF BANKERS IN United Kingdom

SCOTLAND

EBTN Associate Members, March 2011

1 AZERBAIJAN BANK TRAINING CENTRE Azerbaijan
2 ASSOCIATION OF BANKS IN LEBANON Lebanon
3 EGYPTIAN BANKING INSTITUTE OF TNE CENTRAL BANK Egypt
OF EGYPT
4 FINANCIAL SERVICES INSTITUTE OF AUSTRALASIA Australia
(FINSIA)
5 INDIAN INSTITUTE OF BANKING & FINANCE India
6 KOSOVO BANKERS ASSOCIATION Kosovo
7 THE BANKING & FINANCE ACADEMY OF REPUBLIC OF Uzbekistan
UZBEKISTAN
8 THE HONG KONG INSTITUTE OF BANKERS Hong Kong
EBTN Affiliate Members
1 THE BANK & TRAINING CONSULTANCY Vietnam
2 WORLD SAVINGS BANKS INSTITUTE/EUROPEAN Be|gium
SAVINGS BANKS GROUP (WSBI/ESBG)
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ANNEX No. 2
THE BOLOGNA DECLARATION

The Bologna Declaration on the European space for higher education:
an explanation
This document was prepared by the Confederation of EU Rectors’

Conferences and the Association of European Universities (CRE). It

includes :

* a comment on the meaning and significance of the Bologna
Declaration and information on the follow-up process in progress;

 the text of the Declaration;

 a list of internet addresses from which more detailed information
can be obtained.

http://ec.europa.eu/education/policies/educ/bologna/bologna.pdf
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ANNEX No. 3
THE COPENHAGEN
DECLARATION

Over the years co-operation at European level within education and training
has come to play a decisive role in creating the future European society.
Economic and social developments in Europe over the last decade have
increasingly underlined the need for a European dimension to education and
training. Furthermore, the transition towards a knowledge based economy
capable of sustainable economic growth with more and better jobs and
greater social cohesion brings new challenges to the development of human

resources.

The following principles will underpin enhanced cooperation in vocational
education and training:

* Cooperation should be based on the target of 2010, set by the European
Council in accordance with the detailed work programme and the follow-up
of the Objectives report in order to ensure coherence with the objectives set
by the Council of the European Union (Education, Youth and Culture).

* Measures should be voluntary and principally developed through bottom-
up cooperation.

* Initiatives must be focused on the needs of citizens and user organisations.
* Cooperation should be inclusive and involve Member States, the
Commission, candidate countries, EFTA-EEA countries and the social
partners.

http://ec.europa.eu/education/policies/educ/bologna/bologna.pdf
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ANNEX No. 4
EUROPE
2020 STRATEGY

COMMUNICATION FROM THE COMMISSION
EUROPE 2020 - A strategy for smart, sustainable and inclusive growth

EXECUTIVE SUMMARY
“Europe faces a moment of transformation. The crisis has wiped out
years of economic and social progress and exposed structural
weaknesses in Europe's economy. In the meantime, the world is
moving fast and long-term challenges - globalisation, pressure on
resources, ageing — intensify. The EU must now take charge of its

future.

Europe can succeed if it acts collectively, as a Union. We need a
strategy to help us come out stronger from the crisis and turn the EU
info a smart, sustainable and inclusive economy delivering high levels
of employment, productivity and social cohesion. Europe 2020 sets
out a vision of Europe's social market economy for the 21st century.

Europe 2020 puts forward three mutually reinforcing priorities:

*  Smart growth: developing an economy based on knowledge and
innovation.

Sustainable growth: promoting a more resource efficient, greener
and more competitive economy.

* Inclusive growth: fostering a high-employment economy delivering
social and territorial cohesion.

http://ec.europa.eu/europe2020/index en.htm




ANNEX No. 5 -
EDUCATION AND TRAINING
2020 STRATEGY

NOTICES FROM EUROPEAN UNION INSTITUTIONS AND BODIES
Council conclusions of 12 May 2009 on a strategic framework for European
cooperation in education and training (‘ET 2020°)

THE COUNCIL OF THE EUROPEAN UNION,
RECALLING

AGREES that:

Specifically, the framework should address the following four strategic
objectives (detailed further below):

1. Making lifelong learning and mobility a reality;

2. Improving the quality and efficiency of education and training;

3. Promoting equity, social cohesion and active citizenship;

4. Enhancing creativity and innovation, including entrepreneurship, at
all levels of education and training.

http://europa.eu/leqislation summaries/education training youth/q

eneral framework/ef0016 en.htm
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ANNEX No. 6 -
RECOMMENDATION ON EQF

RECOMMENDATION OF THE EUROPEAN PARLIAMENT AND OF THE
COUNCIL of 23 April 2008
on the establishment of the European Qualifications Framework for lifelong
learning

THE EUROPEAN PARLIAMENT AND THE COUNCIL OF THE
EUROPEAN UNION,

HEREBY RECOMMEND THAT MEMBER STATES:

1. use the European Qualifications Framework as a reference tool to
compare the qualification levels of the different qualifications systems
and to promote both lifelong learning and equal opportunities in the
knowledge-based society, as well as the further integration of the
European labour market, while respecting the rich diversity of national
education systems;

2. relate their national qualifications systems to the European
Qualifications Framework by 2010, in particular by referencing, in a
transparent manner, their qualification levels to the levels set out in
Annex I, and, where appropriate, by developing national
qualifications frameworks in accordance with national legislation and
practice;

3. adopt measures, as appropriate, so that, by 2012, all new
qualification certificates, diplomas and ‘Europass’ documents issued
by the competent authorities contain a clear reference, by way of
national qualifications systems, to the appropriate European
Qualifications Framework level;



4. use an approach based on learning outcomes when defining and
describing qualifications, and promote the validation of non-formal
and informal learning in accordance with the common European
principles agreed in the Council conclusions of 28 May 2004, paying
particular attention to those citizens most likely to be subject to
unemployment or insecure forms of employment, for whom such an
approach could help increase participation in lifelong learning and
access to the labour market;

5. promote and apply the principles of quality assurance in education
and training set out in Annex lll when relating higher education and
vocational education and training qualifications within  national
qualifications systems to the European Qualifications Framework;

6. designate national coordination points linked to the particular
structures and requirements of the Member States, in order to support
and, in conjunction with other relevant national authorities, guide the
relationship between national qualifications systems and the European
Qualifications Framework with a view to promoting the quality and
transparency of that relationship.

The tasks of those national coordination points should include:

(a) referencing levels of qualifications within national qualifications
systems to the European Qualifications Framework levels described in
Annex lI;

(b) ensuring that a transparent methodology is used to reference
national qualifications levels to the European Qualifications
Framework in order to facilitate comparisons between them on the
one hand, and ensuring that the

resulting decisions are published on the other;
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(c) providing access to information and guidance to stakeholders on
how national qualifications relate to the European Qualifications
Framework through national qualifications systems;

(d) promoting the participation of all relevant stakeholders including,
in accordance with national legislation and practice, higher education
and vocational education and training institutions, social partners,
sectors and experts on the comparison and use of qualifications at the
European level.

ANNEX |

Definitions

For the purposes of the Recommendation, the definitions which apply are the
following:

(a) ‘qualification” means a formal outcome of an assessment and validation
process which is obtained when a competent body determines that an
individual has achieved learning outcomes to given standards;

(b) ‘national qualifications system’ means all aspects of a Member State's
activity related to the recognition of learning and other mechanisms that link
education and training to the labour market and civil society. This includes
the development and implementation of institutional arrangements and
processes relating to quality assurance, assessment and the award of
qualifications. A national qualifications system may be composed of several
subsystems and may include a national qualifications framework;

(c) ‘national qualifications framework’ means an instrument for the
classification of qualifications according to a set of criteria for specified levels
of learning achieved, which aims to integrate and coordinate national
qualifications subsystems and improve the transparency, access, progression
and quality of qualifications in relation to the labour market and civil society;
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(d) ‘sector’ means a grouping of professional activities on the basis of their
main economic function, product, service or technology;

(e) ‘international sectoral organisation’ means an association of national
organisations, including, for example, employers and professional bodies,
which represents the interests of national sectors;

(f) ‘learning outcomes’ means statements of what a learner knows,
understands and is able to do on completion of a learning process, which are
defined in terms of knowledge, skills and competence;

(9) ‘knowledge’ means the outcome of the assimilation of information through
learning. Knowledge is the body of facts, principles, theories and practices
that is related to a field of work or study. In the context of the European
Qualifications Framework, knowledge is described as theoretical and/or
factual;

(h) ‘skills" means the ability to apply knowledge and use know-how to
complete tasks and solve problems. In the context of the European
Qualifications Framework, skills are described as cognitive (involving the use
of logical, intuitive and creative thinking) or practical (involving manual
dexterity and the use of methods, materials, tools and instruments);

(i) ‘competence’ means the proven ability to use knowledge, skills and
personal, social and/or methodological abilities, in work or study situations
and in professional and personal development. In the context of the European
Qualifications Framework, competence is described in terms of responsibility
and autonomy.
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ANNEX No. 7
Case study no. 1: The European

Foundation Certificate in Banking
EFCB

CASE 1- REFORMULATE AN EXISTING QUALIFICATION TO MAKE IT
FULLY COHERENT WITH A LEARNING OUTCOMES APPROACH

STEP 1

The FIRST Partnership implemented a levelling exercise that leaded to
the conclusion that EFCB Certificate is a EQF Level 4 qualification.

STEP 2

When analysing the coherence of the qualification by checking it
against the Translator it was noticed that some Learning Outcomes
needed to be adjusted by using different specific verbs in order to
express a Knowledge, Skill or Competence.

The assessment consists in a test with 100 questions (multiple choice)
that should be taken in 2 hours by each candidate. The tools and
procedures of the exam have to be adequate for the examination
objectives that correspond to the Learning Outcomes.

STEP 3

The analysis of the existing qualification was made taking into
consideration its division in 3 Clusters:

Cluster A: The monetary — economic environment

Cluster B: Products — Customer Relationship

Cluster C: The Behavioural aspects.
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Certification Providers:

Azerbaijan ABTC Azerbaijan Bank Training Centre

Germany BA/FSFM Frankfurt  School of Finance &
Management

Greece HBA Hellenic Banking Institute of the Hellenic

Bank Association

Hungary ITCB International Training Centre for Bankers

ltaly ABI ABIFormazione

Lebanon ABL Association of Banks in Lebanon

Poland GAB Gdansk Academy of Banking

Poland MSBIF International  School of Banking &
Finance

Poland WwiB Warsaw Institute of Banking

Romania RBI Romanian Banking Institute

Russia IBI International  Banking  Institute  St.
Petersburg

Scotland UK CIOBS The Chartered Institute of Bankers in
Scotland

Slovakia IBES Institute of Banking Education of the

National Bank of Slovakia

Slovenia BAS The Bank Association of Slovenia

Switzerland SBA Swiss Banking
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Training Provider:

Date of set up:

Target groups:

Reached target groups (add

quantitative data if
available):

Assessment methods
(example test, knowledge
based tests, competence
based, etc...):

Use of minimum
requirements and standards
from national and

international frameworks:

Last updating of the
qualification requirement (if
available):

Other involved parties and
their roles:

EQF level (if indicated):

Further details:

Normally each accredited Institute provides
the EFCB training programmes.

December 2004

* Bank employees with at least secondary
(vocational) education and who start their
careers in a bank, and

* Bank employees already working in the
bank, but without any formal professional
banking education

More than 12.000 EFCB holders at March
2011

Written exam: test (The MC-question has four
alternatives of which only one is correct- 100
questions), 2 hours. The EFCB exam fully
consistent with the dispositions set in the
Standard Examination Model (SEM) by EBTN.

There are no specific requirements to start the
programme. The exam passed is the only
requirement to receive EFCB certificate

September 2009 on European level. Now
under the process of updating at national
level.

Level 4 (agreed by the FIRST Partnership)
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ANNEX No. 8
Case study no. 2:
Professional Banker

CASE STUDY 2 - FSS EQF TRANSLATOR FOR ATTRIBUTING AN EQF
LEVEL TO AN EXISTING QUALIFICATION

The case of The Professional Banker Certificate

STEP1

STEP 2

The Professional Banker Certificate is one of the leading
qualifications in the UK for individuals working in the retail,
business, and private banking environments.  The
programme design was based on research data from a
programme tfo create new professional standards for bank
staff in the UK.

As part of the design process the Professional Banker
Certificate was credit rated and levelled according to the
processes for allocating credit points and level for the
Scottish Credit and Qualifications Framework. This process
allocated 10 SCQF credit points to the qualification and
levelled the qualification at SCQF Level 7.

The next step was to review of the EQF levels in relation to
the SCQF and also to relate the outcomes of the
qualification to the FSS EQF Translator. The SCQF has 12
levels from early education through to Level 12 at Doctorate
level.  SCQF Level 7 approximates to the upper end of
EQF Level 4 and the lower end of EQF Level 5 so it can be
difficult to find the precise EQF level for this award. The
translator was used to help guide our thinking on which
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level would be most appropriate for this award. In
particular we used the translator with the Learning
Outcomes related to meeting customer needs and risk to
identify the level and adapt the outcome using the
appropriate terminology.

STEP 3 Using the translator it was identified that the majority of the
core outcomes of the Professional Banker Certificate are
focussed on the Knowledge and Skills elements of the KSC
descriptors.  The translator was particularly helpful in
attributing the outcomes to the relevant KSC descriptors.
All of the outcomes in programme were related to the
translator and were identified into their relevant sections.
The outcomes were related to the translator and the
eventual outcome was that the qualification was regarded
at approximating to EQF level 5.

Title of the Qualification: Professional Banker Certificate

Certification Provider: The Chartered Institute of Bankers in
Scotland

Training Provider: The Chartered Institute of Bankers in
Scotland

Date of set up: December 2009

Target groups: This programme is aimed at those recently

entered the Banking Industry who are
working in retail, business or private
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Reached target groups (add
quantitative data if available):

Assessment methods (example
test, knowledge based fests,
competence based, efc...):

Use of minimum requirements
and standards from national
and international frameworks:

Last updating of the

banking. It is expected that course
participants will have a good standard of
education to school Higher level.

The qualification has already reached a
substantial  number of new entrants
particularly in the new banks in the UK such
as Tesco Bank. We now have over 1,000
people enrolled for this programme since it
was launched.

The programme is assessed by a restricted
response examination (multiple-choice). The
examination is held in strict examination
conditions and candidates require to achieve
a mark of 60% or greater to pass the
examination. The examination consists of
100 questions which must be answered in a
period of 120 minutes. The examination is
offered on an on-line basis at approved test
centres in the UK and other parts of the

world.

The programme is based on standards
produced by CIOBS based on their research
with customers. It should be noted that
CIOBS is currently establishing a
Professional Standards Board for Banking in
the UK.

The qualification was last updated in
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qualification requirement (if November 2010.
available):

Other involved parties and their ~ An  e-learning support module is now
roles: provided by Unicorn — a leading e-learning
developer in the UK.

EQF level (if indicated): The programme has been credit rated at
SCQF Level 7 which broadly equates with
EQF Level 4/5.

Further defails: The programme is supported by distance
learning both in the form of distance
learning workbook and a new e-learning
support module. The programme has formed
the basis for several accreditations and
validations of internal training programmes
within the banks.

EQF Level: 5

Demonsirate and understanding and appreciation of Ethical and professional
requirements

Knowledge Skills Competences

Identify the appropriate Recognise an ethical issue when
professional behaviour in a given | faced with one
set of circumstances

Understand the practical Apply ethical decision taking on a
application of ethical thinking in | practical basis
day to day business

Understand the impact of social

and environmental considerations
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Describe in detail the financial services industry and the economic environment in which it

operates

Knowledge

Skills

Competences

Describe the different types of
banks and their respective
functions including -
business/retail/commercial/
corporate/etc.

lllustrate how the financial
intfermediation process operates
in the economy

Demonstrate an understanding of
the Liquidity and Capital
considerations of banks

Be able to describe in detail the
organisation, functions and
structure of the Central Bank

Be able to describe in depth the
functions of other financial
Services providers including;
Building societies, National
Savings and Investments,
Insurance providers, Merchant
banks and investment banks

Understand the legal and regulatory frameworks which govern the financial services

sector
Knowledge Skills Competences
Describe the role and purpose of | Can differentiate between
the Fincnci0| Services AUthT”y d|fferent types Of bus|ness
customer.
Describe the key requirements of
a banker with regard to data
protection, Consumer credit and
137
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money laundering regulations.

Can explain the bankers
responsibility for TCF and
describe the banker/customer
relationship.

Describe and understand

negotiable instruments.

Meet the needs of wide range of customers in a professional and responsible manner

Knowledge Skills Competences
Demonstrate the principles Be able to deal with complaints in
underpinning high quality a professional and compliant
cusfomer service manner
Understand the key concepts of Analyse and interpret the
customer relationship customer life cycle and its
management importance for financial services.
Describe in depth the money
transmission process in the UK
Explain the key features and
benefits of the main banking
products and services
Demonsirate an in depth understanding of credit and lending
Knowledge Skills Competences

Explain and interpret the
background and purpose of
credit scoring fechniques

Differentiate between the main
types of borrowing customers.

Describe the principles of lending

Apply the principles of lending to
make professional, ethical and
defensible lending decisions
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Demonstrate an understanding of risk and how it can be mitigated and managed

Knowledge

Skills

Competences

Explain risks and risk
management techniques using
professional language.

Explain how the risk management
lifecycle can be used to identify,
assess, mitigate and monitor risk.

Be able fo explain the concepts of
Credit risk, Regulatory risk,
Operational risk and Reputational
risk
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ANNEX No. 9 -
Case study no. 3:
Compliance Officer

CASE sTUDY 3 - FSS EQF TRANSLATOR FOR DESIGNING A NEW
QUALIFICATION, FULLY COMPLIANT WITH EQF

The case of Certificate in Compliance

STEP 1

STEP 2

The decision to design a new qualification was based on
adequate research and analysis of today’s and future
qualifications needs in the market place in EBTN member
countries. The initiative fo launch a new qualification was born
within an earlier EBTN project called CERTIFIED. Compliance is
one of the key functional areas in a bank which builds the
foundation of the highly regulated sector of financial services. A
qualification which is based on Learning Outcomes and bridges
work processes and employee competences should strengthen
the performance of people and organisations and bring benefits
to the clients.

The review of the FSS EQF Translator helped to approximate the
future scope and complexity of the new qualification which
translates into an EQF level. A comparison between Learning
Outcomes at level 6 and level 4 were taken into consideration
before determining the final level of the new qualification. The
decision was taken to work at EQF level 5. A comparison to
existing qualifications of similar level was performed to further
justify the initial approximation.



STEP 3 Using the Model Qualification Template, the core units of
learning outcomes were identified. From there, the learning
outcomes defined through knowledge, skills and competences
were elaborated for all core units.

Throughout the exercise, the Translator was used to monitor the
appropriateness of the KSC descriptors proposed.

Given that the project FIRST approach to qualifications is very
much work process based, the core units of learning outcomes
were additionally explained by a related performance
description and a brief occupational standard. They offered key
activities that each core unit of learning outcomes could support,
a sample of key performance indicators and examples of
behaviours underpinning effective performance. With this
approach each “user” of this qualification is able to obtain a
complete picture of what is expected from a qualified
compliance professional,  giving a reference to possible
indicators of performance, as well as to behaviours that
underpin that performance.

A continuous professional development requirement and an
update requirement were added to complete the design of the
qualification, having in mind the necessity for the qualification
to stay fine-tuned to future market developments and the needs
of the work place.

Adequate examination and validation procedure accompanies
the qualification, but it is not part of this project.

141

4
(0]
X
(O]
c
c
<
>




UD JOj UOHOPUNO} O SD W3} JaY/sIy
Buownp Jnolbysq |POIYE  Sejowoly
wos} b ulyim Jo Ajuspuadapul
‘uopsiupBio eyl Ul oyos uinl S
poaibo oy JoAGp ©Of POHILWOD S|
spaau |pipupuly xa|dwod jsow

Siualp jeaw o} “pomewnly Alojojnbal
JO SHWI| By UM ‘eAyDUIUl  SBD|
woa} 8y} pup A4ijIqpUNO0

jo edods Jay/siy uym edupldwod
AojojnBas  ainsso o}  pajIwwWOod |
JUSWUOIIAUS OIDIW PUD

onpw BuiBuoyd ayy yym ooiy uo Bureq
o} Ajjiqisuodsas  pup eayoyiul sy D)

SI0JOD} JIDW JO ASLIDA D Of
ainsodxe J1ayy Buipnppur ‘uoypsijpidads jo uibwop
Jay/siy uypm spnpoud oipupbuly pup Bupjung
jo edupuiiopied sesA|pup pup uouON|DA sajNd8XT

saInpNUs [pUbUY

pup spnpoid |ppupuy jo sbuns spm o Buisn
‘spsau |piupUY JIBY} Of suoynjos pajpibajul jsaq
uo spalp ejoiodio) /YHopA 1N YBiH sesiapy
"sjuswaiinbai Alopojnbas puo sejdiounud

[0B3] yim 92UDPIOIID Ul oD O} MOY SPUSIWIODAI
pup uoibw.ojul sesAipuD A||PoYLD puUD sayLUSP|
uoypsiupBio sy} pup sjuaip

ayy Joj suotpisodoid Jay/siy oapp JoY} SOLIDUBDS
sfeadiajul pup siopodipul jo sjes xe|dwod sesA|puy

spua1p

8jpiodiod pup |IDja) IO} SIDIAJSS  puUD
spnpoud |ppubuy pup Bupjuoq jo sbuoi
pooiq o Joj sajdipund uoyonioa suipjdxy -

9|04 ._wr_\m_ﬁ O} JuUPAS|al

aio yiym sainpadoid puo  suoypjnbai
‘SMD| 9SOy} Sejossn|l  puo  sayuusp| -

9|04 ._w_._\m_: O} 3dUDAS|DI

Jiay} suipjdxe pup sedyooud yseq  puo
sessadoud ssauisng G4 jo sejdwoxe sealy -

ABojoutuwisy |puoissejoid Buisn

‘spuayy juswdojarsp ainjny Yy} selyiuSp!
pup Awouoda ayy ulypm saypsado ssedoid
uoypIPaWLIBjUL [DIDUDULY By} MOY SSjpUsN||| -

saduajedwo))

SIS

abpajmouny

G [2A9] “YOLVISNWAL 403 SS4 WO¥4 NOILAI¥OSIA 13ATT

G “13A31 453 A3IANIWWODY

J3D1440 IDNVIIdWOD ‘NOILYOHINVNDO 40 IWVN

NOILYOHNYND MAN V 40 NOIS3Aa

N
<

saxauuy ||\




sexauuy |[IA

™
<f

sI03A 7 uiyiim sayiaD juswdojeasp o sinoy Qg :juswalinbay juswdojeas( [puoIssajold snonuyuoD)

sioahk ¢ Aiaas :uoyodyipnb |pJBAC BY} 10} juswalInbal spppdn

ainynd

pasnoo4 aouel|dwod e pjing 0} 0s|e sanss| ddueldwod u] saaAo|dwa Jo |9A3] 9oud1adwW0d dlenbape ainssy -
uol3ouNy dueldWOod AAI3IBYS Ue pling

yueq ay} Jo ssad0.4d Jusawadeuew ysi ddueldwod Y} JO SSAUIAIIIDYD 3Y3 SSISSY

uoljesiuesio ayy uj ssad04d Jusawadeuew st dduel|dwod A1} Ue pling

S9IMAII0E SSAUISNQ S yued 3y} UO suolle|n8aJ pue sa|nJ ‘sme| a|gedijdde jo ypedwi ayy aien|end

S9IHAIIOE SSauIsnq S, jueq ay} 03 d|qedijdde suoizeindaJ pue sajnJ ‘sme| Ajauap| T

:03 9|qe S| 422140 ddueldwo) Juardwod v

:SINODLNO DNINYVIT O SLINN FH0D

N oS ;o

(]an9] JeUOIIRU B UO PaUIWIRISP 3] 03) :1IATT 40N

abonbup)
[o21uyds} ybnoyy pupysiepun of Aspe Buisn ‘Aom uoyosipads
aAlayje Up ul abpspmoun| Jay /sy seppolUNWWOY) - | JO  eull  Jay/sly  puockeq  spaio
papaau usym ‘ad1App past|pioads ulyym 8D1ApD pup uoyowliojul Buiioddns
PUD UOHDWLIOJUI [DUISIX® MBU SUIDIQO PUD $Y99G - | }@8s ©f Uusaym suoyonyis sesiubodsy -
9oupI|dwod pup s jo ABojourwusy puoissejoid Buisn ‘sjou
selopunoq peaibo ayj padsas yoiym uoypsiunbio [ouoissajoid usnib o o} jupasjes sanbiuydsy
ysnyy 21jqnd uo pasoq uoypsiunbio ay} puo spslp o} suoyisodoid meu sdojeasg - | jusweboubw sy puo  sysu suipdxy -




“Juswuoiiaue Buibupyd ypm ooyt uo " pepasu
Buiaq Joj Ajjiqisuodses pup aAoyiul sP) - USYM ‘8DIAPD PUD UOLOWLIOJUI 82INOSINO O} 3[D §| - "sodlpoid pup sasssdoid
-abupyp 'se|dipund |obBa| Ajpoyud Alddo pup sjonjoas seshpuy - | ssauisnq G4 ayy jo sejdwoxe saal) -
o} sasuodsai pup saydpoiddp jo sbuni Buisn "$82IN0S PUD $|O0} JO AjRLIDA “suoyo|nbai
‘saBupyp [pBa) Jojiuow of papiwwod 5| - Buisn ‘AjipijoA spi sulbjuIOW puUD UoyBWLIojU! sesAjouy - PUD MD| JUDASSI SOlUSP| -
saousjedwor) s|IMS abpajmouy

juswuouiaua buibunyd sy} of 81bo pub aaysinbu) -

Appinb uoypwiojul papssu puly of sADYIUL SHP] -

uolosiunBio sy} ul a1njojsiBs| pup suoyp|nBai ‘sejni pajojes edupldwod jo duaisyel jo juiod Byt s| -
:@upuiopad aAypays Buluuidiapun sinooyag

suoyp|nBal jupasjal yim aoupldwod uo spodai uolpadsul Atoppinbas ubsy -
suoyojnBau jusind yym 8oupidwod-uou oy sjins mb| pup sjuibjdwod jo JequinN -
:uoydudsep sdubwuopad pajojas Sy} IO} JUDAS|RS SIOJDDIPU| SoUDWLIOKY A3)| o 3jdwps v

uoypsiubBio Inok o ssauisnq ayy
Jo} Jupasjal aq jybiw yoy; ‘es| jpuoybu pup ubadoing o yjoq ‘ainypjsiBs| pup sejns meu Buiwoddn Jojuow :juswuoiiaue Aloponbal ay) siopuoy -
ainyjnd appiodiod pup sd1yg Jo apo)) pajdopn syt Buipnpul ‘passyjo spnpoud
B} JO [9A9] BY} PUD SSBUISNG By} JO [9AS] BY} UO yjoq ‘uoypsiupbBio InoA jo sseulsng 8y} 1o} JupAs|al sejni pup suoyojnBar ‘smo| o selyyuep| -
$9|nJ pup suoyp|nBas ‘smb| JubAS[al ||D JNOCD UOHDULIOJU! JUSLIND JO SB2INOS ||0 SeHUSP| -
:sowodjno Buiuios| ay; Aq papoddns seyialop Asy|

QYVANVYLS TYNOILYANDDO/NOILINOSIA IDONVWIOH¥Id dILV1Fy

SOUIAID ssauisnq s,jupq ay; o} a|qpoiddp suoyojnbas pup sajns ‘smoj Apyuap : sswodinQ Buluipa jo | yiun

<
<t

saxauuy ||\




"siayjo Aq eoupijdwod "uoyn|os "gjpiado sedio0id pup sessedoid
puo S Jo  SSUSIDMD aAyoan D ym dn sswod pup swajqoid uo sadIAPL puo sejodidiuy - | sseulsng S4By Moy  sejousn||| -
sejowoid puo seboinodug - | ouejd usalb ysuibo wejgoid /sensst sesAjoup AjjoouLd pub seyyuaep| - | “suoypbjnBal pub mb| jupasjes suipjdxy -

seousjadwon) s|IDS sbpsjmouy

papasu Usym pup a1aym adIApD padxe of siepey -
ssauisnq ay4 Jo solupydaw pup sjpob ayy jo dsoib poob b soy -
:@upuiopad aAypeys Buiuuidispun sinooyag

S9SSIW JD3U O} 0:? O?UE wwmcnuiu sseooud U_0 ._QJEDZ -
:s10421pul dupuLIopad Ay

saibajous ssauisnq 1oy suoyodidwi Aiojojnbas ayy uo sasinpy -

$ysu @dupijdwod ajpbiiw of sjoiuod pup seinpadoid s jupqg ay; jo sseusjoudoiddo ayy sessessy -

suoyp|nBas pup sa|ns ‘smo| aqodijddo Aq pappdu sainpadoid s jupq sy seyyusp| -

sjuaAe jupijdwod-uou Jo asod ul ajqod1|ddo suolpups pup sysu adupldwod Apyuspt o} suoyo|nBal pup sajn ‘smo| seshipuy -
:sowodjno Buiuios| ay; Aq papoddns seyialop Asy|

QYVANVLS TVNOILYdNDDO/NOILINDSIA IDNVWIOSNId dILV1TY

SOUIAIDD Ssauisnq s,jupq ay} uo suoyojnbas pup ssjns ‘smpj ajqoa1jddo jo jpodwi sy 3jpN|PAT :sawodiNQ Buluips o 7 yiun

sexauuy |[IA

7o)
<



"ssad0ud juswebouow ysu “Juswuoliaue Buppiom Jay /siy
@oupldwod paysi|gpise ayy ulyim o} esop swsjqoid of suoynjos aAyoasd yym dn “uolpsiunBio sy} jo sssuisnq
sIayjo Jo uoisiaiedns  sasIDIOX] - | SOWOD Pup 9DUDI|AWOD JOj JUSWUOIIAUS SIOHUOK - | SY} Of Pojojal SYSU SSYOJSN||l Pup sayyusp| -
saouajedwor) s|IMS abpajmouy

sjuawipndap Pajo[aI YHIM SHSD) Iy /SIY SIJDUIPIOOD) -

._GTUO_ wpnsj} b so __®>> WE._OH—._wn_ -

COIOLUW_T ?®>>0__U C_Lt\} m_O.:COU OUCU__QC._OU +0 ﬂ:.mcmﬁ TCU SJSOd wazmﬂ QUCU_UQ ®._ODU®TO ._0“— mv_OO._ -
:@oupwiopad aAydsys Bujuuidiapun sinoiaoyag

SOSSIW J0dU O} anp epow sebupypd ssedoid jo JequinN -
selpUadYap /yonaiq soupijdwod xiy of swiy sboieay -
(A|[ousaixa /A||oulsjur) pajpsjep sain|ioy soupidwod jo JsquinN -
:siojoo1pul dupuLiopsd Ayl

uoypsiuoblo ayy uiym suolpuny sty [puoypiad( PUD HIPNY [DUIBIU UM SSHIALDD JUDAS|SI SSJbUIPIO0) -
uoyon|pAs pub Buuojiuow ‘Buiuipiy ‘Ayijigojunoddn
puo Ayjiqisuodses ‘Ajijpyuapyuod yusip jspa| jo Buuerod ‘supjd pajojas pup Adijod edupidwod s uoybsiupbio sjuswejdwi puo sseibp ‘sdojereg -
sjoo4 uoypbijiw juswe|dwi pup dojeasp Hjsu edupldwod soybiy -
uonuanaid s soupljdwod Jo ssauaAdaye aspaldul of uoypsiupbio ayy o sadlAIes pub spnpoid mau jo juswdojeasp sy} of senqUUO) -
ssad0ud juswaboupuw ysu eoupdwod sy} Joj sainpadoid puo ssjdibuud ‘ABojopoyew sdojereg -
‘uoypsiunbio sy} uiyim suoypbijqo pup sysu eoupidwod sesyLoud pup sassassp ‘sayyuep| -
:sawodjno Buiuios| sy Aq papoddns sayialop Asy)

QYVANVLS TYNOILYdNDDO/NOILINDSIA IDNVWIOLNId dILV13Y

uoypsiunbio ay} ul ssaooud juswaboupbw ysu soupidwod b pjing :sswodnQ Buluioay jo ¢ yiun

O
<

saxauuy ||\




sexauuy |[IA

N
S
“sejoliul 8y joy4 sebuoyp 1oy ‘suolop saiuaraid sdojereg -
papoquo sjdoad job o} Ajijiqisuodses sayp] - "sjusawaroidwil pup suoynjos mau JUSWIBINSDBW SSSUBAIDBYS pUD
* ssa20ud @oupi|dwod aroidwi Yim dn swod o} puD SSBUBAIDYR BINSDBW juswebBoubw s ‘sessedoid pup sayiARD
0} saAypliul [puoybsiupBIo ssoid seyopspun - | o} senbiuyde} pup s|oo} B|qp|IbAD ||D selddy - ssauisnq ‘Juswuoliaus [oBs| sy} seppusn||| -
seousjedwon) s|IMS sbpsjmouy

pajuslio jnsay .
SO|DJSIW WO} UIDS| Of POIDALOIN o

ssauuado Jo ainyjnd o ajpaid o} 1B
:@dupuiopad aAypaye Buluuidispun sinojabyag

wp.boid eoupidwor uo uoluidQ Jipny |pulexy .
senss {1pno pajpjel aounijdwoy) jo JequinN .
:siojodipul dupbulopad Asy|

uoypjsiba| pup uoyp|nbal jo uoyojusws|duwi sy} sarcidw| .

351 [puonpiado pup yipno [pulsiul Buipnppul ‘UOLOSIUDBIO By} JO SHUN JSYIO YHIM SLIOH SSJDUIPIO-0D) o

s|o4juod jo wajsAs ayy aroidwi o} saiAYD jupldwod-uou Woly suIDa| .

salIALOD jupijdwod-uou o} subjd UOLOD SIOHUOW o

SOIIAIID Jupl|dWod-UoU S9A|0SaI pUD SsejoBlysaAul ‘saluUBP| e

SjuaA® Jupijdwod-jou JO BSDD Ul SUOKDD BAII1I0D dulap Of ssaulsng ayj spoddng  »

se|npayds pup seul| Buiiodeas pasibo Buimojjoy yjsii @dupldwod uo spodel pup sise} ‘SIOHUOW o

juawaboupuw ysu 8oupldwod Joj suoln|os pajdopp jo ssausalae ayj Buypn|pAs Joj DLBLID JusWaINSDaW pup spoyjew sdojersq
(Buyssy puo Buniojiuow) eoojd ul jnd sjosuod dUDIAWOD JO SSBUSALDBYS BY} SISSESSY o

:sowoojno Buiuios| ayy Aq papoddns saiialop Asy)

QYVANVYLS TVNOILVANDDO/NOILJNOSIA IDNYWIOS¥Id A3LV13Y

junq ay; jo ssenoud juswaboupuw st 3duDIjdWOoD 3y} Jo SSBUBAYDSYD Sy SSASSY :sawodNO Buluial jo 4 jiun




spsia siojp|nbBas a|qpinoAbjuN o JaquinN|
SOPIHY 10 smaN| aaypBaN

yooaiq o X1y of swy abpiery

shaains |ouajul Jo synsay

:siojodipul dupwiopad Asy|

ss|npayds pup saul| paalbp o} Buipioddp spodsy

S]o0JUOD Ad)| UIDjUIOW PUD 8jpaJd :saIPOd Alojp|nBal jupasil |0 Yim diysuonpjas sp|ing puo sasiol
uonpsiunbio sy} ur wajsAs juswaboupw s @dubldwod o sispjoyay|ois || Yim diysuoypjal spjing pup sasioi
uoypsiunbio ayy jnoyBnouy; sjuswalinbas 8ouDIAWOD JNOGD UOKDUWLIOUI SSIDUIWISSSIP PUD SISYIDS)

spaloud [puonpsiupbio ssoud seboupyy

juswuouiaue AsojojnBas pup aAnp|sIBa| ay ul seBubyd SjpPOWIWOdID Of

ybnous s|qixaj} puo Ayjiqogosd pup podwr jo swisy ul pasod sl ayy of sjpuoipiodold aio usyppspun sswwbiboid pup suoid ||o yoy4 sainsug
sjooqpupy edupijdwo) sy} 9216 pup sdojersq

uoyosiunbio ay} ul juswaBboupu sl @2upldWOoD JO SSBUBALDBYE 8INSSD Of PaPaBU S82INOSAI SAIUSP)
uoypjuawa|dwi maiaal puo swwniboly /ubjg 8oupijdwo)) [pnuup saindaid

uoluny dupldwod 8y} 8jpuUIPIO-02 PUD 8jN2axX3 O jiun |puokpsiunbio up sdojereq

:sowodyno Buiuios| syj Aq papoddns sayialop Asy)

QYVANVLS TVNOILYdNDDO/NOILINDSIA IDNVWIOLNId dILV1TY

uoluny asupiidwod aAyaye up pjing :sswodyn) Buluinag jo ¢ yiu
[ RIRn 1| L) Piing O buluipal jo G {iun

[ee]
<

soxauuy “[|A




sexauuy |[IA

o
<

uonon|pAe eoupuiopad o} 3PP’} SAAIB pub smalrey .
swajsAs Buipiomal 10} 3o0qPas) SaAIB pup SmalAsy e
sollALPD Buluioly saponjoAg o

speau Buiuibyy eoubidwod seylusp| .

:sowodyno Buiuios| sy} Aq papoddns sayialop Asy)

Q¥VANVLS TYNOILYdNDDO/NOILINDSIA IDNVWIOLNId ALV

a1njjnd pasnd0} aoupijdwod b pjing o} os|o sanssi 8dupijdwod uj s3akojdwsa o (93] 3ousjedwod sjpnbapp ainssy :sewodinQ Buluioa jo 9 pun

“AjBumuiaucd pup Appep seijod puo
sebossaw sseuisnq Aey sjpolunwwod sdojpreg -
"SJoDJUOD “selIoay}
*swpa} Buibouow ssauisnq A9y sumjuiow  puo  seysiqoisy - | puo sejdpuud jusweboupw Aey suiojdxy -
Aq osjp puo Apuspuadspur Ajnj paloid seuljapInb uaalb o} Buipiodon *sad1on.d
pup suojd peaibp Joj Ayijiqisuodses sayp) - | ‘sowwniBoid om sieajep pup seiodaly - | ysaq puo ssjdipuud sdupidwod sejojouBiu| -
saouajedwor) s|IDIS abpajmouy

UOH2ISIP PAMO||D UIYfim S[044u0d 2dupi|dWwod JO SjaUBQ PUD S|SO> U8dMISq ddUD|oq ajpnbapp 1o} 5007  »
sjualp [puly ay4 Jo sjsalajul ayy Buydajoid uo sndoy Buoys D soH .

sisAjouo u1 yoooiddo dysijoy b seyjo} pup uoyosiupbio ayy jo ainpid Biq ayy sas upy .

seuljapInb pup sainpedoid mau PuUNOID SNSUSSUOD P|ING O} SYIOA o

sjuswyindap pajojas Yiim SySD} Jay /SIY SSJDUIPIO0D) e

JeBoubw wosy O SO |[oM SWIOHE] o

juswanoidwi Joj seAIq e

:@dupuwuopad aAydsye Bujuuidiapun sinoiaoyag




"SIX3jU0d PaUlSP pUbL IDIjIWD) Ul
mCU_Q pun sadinosai Jo EQEOWOCOE S9s1DISX]

‘Buuioiy

UDAS[J4 ssaulsn ‘I1oo1pooud 1A -
! | snq P °d .meU_Cr_UQ puo

‘juswdojarsp "SSaUBAIRYe spoyjew juswdojsasp pup Buiuioly ayy so |jam
[puoissajoud snonuiuod 1o} siayjo Buiuioy sponpas puo spssu Buluiosy so ‘uoypsiuoBio a8y} jo ssauisng ayy Jo aIDMD S| -
S|DALOW O} PSHILIWOD PUD PSIDAOW-}|SS S| Apyuapt o} sayoooiddp jo sbuoi b sesn - ‘auljdisip AiojojnBai puo [pBe| sy sejousn)|| -
sadusjedwor) s|IyS abpajmouy

speau Buluipiy pub spasu eoubidwod usamag 8ub|q By} SPUDISIBPUN

}§oIs 8yt Joj sayiAD juswdojeasp pup Buluibyy meu Buiuieouod saypyiul sD|
so|dwnxa Aq spoa]

juswdojeasp [ouolssejoid snoNUKUOD I0} PaBU BY} SBjOWOI]

@dupi|dwod u suoyodlyipnb |oucissajoid Jay /s1y seppiBdn pup sejopdn Ajupisuo)
djay o} sebp3

Jauioly [opow so spy/

:@dupwiopad aAydsye Bujuuidiapun sinoiaoyag

PNpUOd Jo 8pod o Yooaiq 1o} sainspaw Aipuldidsip jo JequinN
S9I0DS M3IA3I JusWaBDUDYY

S9|NJ JO Yo0aIQ O} NP UOKDUDS BALDSIUIWPD (B3| Jo JaquinN|
A||p21y4e oo yusweboupw |o8) oym seshojdwsa jo abbjuasdiay
Buiuiniy Asojopupw Buye|dwod yojs jo JequinN

:siojodipul dupwiopad Asy|

uoypsiunbio ay} jnoyBnoayy ainynd eoupidwod b spjing
sesodind juswabpbupw ssedoid edupidwod Joj Buluipyy jo Aopnbapp sy} smairey
SWaJSAS UOLDIIUNWIWIOD [OUIBJUI O} 3I0CPa3} SAIB pub smalrsy

o
Yo}

soxauuy “[|A




The FIRST Project

comes as the logical development of what has been
produced and experienced during the previous EBTN
European Projects.

The Financial Services Sector has a clear need to re-

establish trust and valorise new competences.

In order to do so it is fundamental to valorise the
non-formal/informal learning, promote and reward
those competences acquired during the work
processes and create new opportunities for workers’

mobility in the sector.

The key instrument to obtain these objectives resides
in the application and the promotion of the EQF as a
valuable framework to redesign and create
competence based qualifications in the Financial
Services Sector (FSS).
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